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CTYIeHTaM MeIUYHUX (PAKYIbTETIB Y Pi3HOPiBHEBHX rpymnax

Abstract. The main goal of the Professional English course for medical
students is to teach intending doctors to use the language skillfully and fluently
in communication with patients, colleagues, while participating in international
conferences, seminars and webinars. This goal involves the formation of foreign
language communicative competence of the student. To form students’appropriate
speech competencies in listening, speaking, reading, writing, translation and
phonetic, lexical and grammatical competencies in professional English, the
teacher must carefully select the material and types of tasks taking into account
the level of preparation of students, their age and intellectual abilities. When
preparing assignments, the teacher must take into account the capabilities of
each group of students (advanced, intermediate, elementary), and prepare
appropriate multi-level tasks to involve everyone into the work. To organize the
work of students in the classroom, such forms of student learning activities are
used as individual work, pair work, and group work, which differ from each other
by the number of students employed and ways of organizing activities. It is the
group work that compensates for all the shortcomings of other types of work and
is mainly used to summarize the studied material. The difficulty for a teacher in a
mixed ability group is to organize the work of the group in such a way as to meet
the needs and interests of all students. The preparation of the teacher for classes in
a mix ability group involves several stages: to choose the right interactive method
for a particular lesson, which is determined by the purpose of the lesson and
the characteristics of the material being studied; to organize correctly students
into groups, to consider carefully the structure of the lesson using group forms
of educational activities; to choose a problem and outline ways to solve it; to
think about the interior of the classroom. When grouping students and planning
classes in a mix ability group, the teacher takes into account not only the level of
students’ language proficiency, but also their psychological characteristics and
needs, creating a relaxed and friendly atmosphere in the group.
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Anomauis. Ilposiona mema 6UKIAOAHHA NPOeECIliHOI AH2NIUCHKOT MOBU 05
CMYyOeHmi8 MeOUUHUX 8Y3I8 — HABYUMU MAUOYMHIX NIKAPIE MII0 BUKOPUCTO-
8ysamu Mogy y CRIIKYSAHHI 3 NAYIEHMAMU, KOLe2aMu, nid 4ac yuacmi y migxc-
HapoOHux KoHgpepenyisax, ceminapax ma eebinapax. Came ys mema nepedbauac
opmysanHs THUOMOBHOI KOMYHIKAMUGHOI Komnemenmuocmi cmyoenma. /s
gopmysanns y cmyoenmia 8i0n0GIOHUX MOBNIEHHEGUX KOMNEMEeHMHOCHmell 8 ay-
Oi106aHHI, 2080PIHHI, YUMAHHI, NUCbMI, NepeKIadi ma (HOoHemuuHol, TeKCUUHOT
i epamamuunoi Komnemenmuocmeli 3 npo@eciinoi aneniticbkoi Mosu GUKIAOAY
noguHeH pemenvHo Gi0dUpamu HasYanLHUL Mamepian i uou 3a60aHb 3 ypaxy-
BAHHAM PIGHS NI020MOBKU CMYOEHMIB, IXHIX GIKOBUX Ma IHMELEKNY ANbHUX MOJIC-
ausocmetl. Y niocomosyi 3a60ams UKIA0AY NOBUHEH BPAX08Y8AMU MONCIUBOCTI
OKpemMux 2pyn cmyO0eHmis (CUlbHUX, cepedHix, ciadbkux) i comysamu 8i0N08IOHI
Ppi3HOpI6Hesl 3a80aHHsA, W00 3anyuumu 00 pobomu KoxcHo2o. /i opeanizayii
pobomu cmydenmie Ha 3aHAMMI SUKOPUCTOBYIOMbCA MAKI POpMU HABYATL-
HoI OisltbHOCMI cmydenmis, K HOUgioyaibHa poboma, poboma y napax ma y
2pynax, aKi i0pIHAIOMbCS 00HA 8i0 OOHOI KiNbKICMIO 3AUHAMUX CMYOeHmI8 i
cnocobamu opearizayii pooomu. Came epynosa gopma pobomu KOMHEHCYE 8CT
HeOONIKU THUUX U068 POOIM Ma GUCIYNAE 3AKTIIOYHON OPMOIO OpeaHizayii po-
bomu epynu nio uac niobummsi niocymxie eugueroi memu. Ckiaouicmio 01s 6u-
Knaoaua y pisHoOpieHesill epyni € opeanizayis podbomu epynu makum 4YuHom, woo
3a00601bHUMU nOMpebu ma iHmepecu 6cix cmyoenmie. Iliocomoska sukiadaua
00 3aHAMb Y 2PYNOGIl POPMI HABYAHHSA nepeddauac 0eKiibKa emanis: NPAGUIbHO
subpamu iHmepaKxmueHuil Memoo 015 KOHKPEMHO20 3AHAMSL, WO 6U3HAYACb-
€51 MEemoIo 3aHAMMIsL, 0COONUBOCIISMU MAMEPIATY, AKUL 6USUAEMbCS, NPAGUTLHO
copmyeamu cmyOoenmis y epynu, pemenvHo npooyMamu CmpyKmypy 3aHAmmsl
3 BUKOPUCAHHAM 2PYNOBUX POPM HAGUANLHOT JIANLHOCI, UOpamu npooemy
OJIs1 PO38 A3AHHS MA HAMIMUMU WXy it eupiulents, npooymamu inmep’ep ay-
oumopii. O6’eonyrouu cmydenmis y epynu ma niaHylouu 3aHammsi y pisHopieHe-
6ill 2pyni, BUKIAOAY BPAXOBYE He MINbKU PIGeHb 3HAHHS MOBU CMYOEHmMI8, a i iXHi
ncuxonoziuni ocobnueocmi ma nompeou, CmeopIoUU HeGUMYUIEHY, NPUSIMHY
ma OpysHCHIO ammocghepy.

Knruosi cnosa: npoghecitina aneniticoka mMo6a, cmyoenmu MeOuyHux @a-
K)bmemie, pi3HOpI6Hesi 2pynu.

Introduction. The main goal of teaching professional English to med-
ical students is practical. Intending physicians must be able to use lan-
guage in communication with patients, colleagues, and in international
conferences, seminars, and webinars. This goal involves the formation of
foreign language communicative competence of the student.

Knowledge of the language helps people from different countries and
different parts of the world to understand each other and promotes their
friendly or working relationship. Therefore, today there is an acute prob-
lem in finding ways, methods and means of language learning, which in
turn contributes to the easy, interesting and most importantly effective
learning of professional English.

It should be noted that the content of learning an English language
is structured in several components: 1) linguistic competencies (lexical,
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grammatical, phonetic), 2) psychological component (speech skills),
3) methodological component (how to learn) [2, p. 19-20].

To form students’ appropriate speech competencies in listening, speak-
ing, reading, writing, translation and phonetic, lexical and grammatical
competencies in professional English, the teacher carefully selects the
material and types of tasks taking into account the level of preparation of
students, their age and intellectual abilities. The level of readiness of the
student to perform the task corresponds to the degree of complexity of the
task itself. Therefore, the tasks set for students should be clear and feasi-
ble for them to perform, as overloaded or very complicated educational
material reduces the quality of learning. In the opposite, if the material is
too simple, the classes become uninteresting for students.

In the learning process, the teacher must monitor how the material is
mastered. When preparing assignments, the teacher takes into account
the capabilities of each specific group of students (advanced, interme-
diate, elementary), and prepares appropriate multi-level tasks to involve
everyone in the work. The same is applied to determining the scope and
content of homework.

That is why we intend to explore the process of learning professional
English and activities for effective teaching of students with different lev-
els of language skills who study in one group.

The relevance of the topic is caused by the necessity to further seek
possibilities to improve the effectiveness of teaching professional English,
especially in the context of the spread of viral infection COVID-19,
which prompted educational institutions to move to a mixed form of
education.

The main aim of the research is to study types of work with medical
students for effective teaching of professional English in mixed ability
groups.

The objectives, which have been put forward for the better achieve-
ment of the goal, include analysis of the organization of professional
English teaching for future doctors and outlining the peculiarities of train-
ing in mixed ability groups.

Methodology of investigation. The central research questions in the
present study are: How can teachers increase students’ productivity while
teaching professional English? What are the peculiarities of teaching
mix-ability groups of medical students?

As part of our study, we carried out observation of the educational pro-
cess dealing with English classes for future medical specialists. The sur-
veys took place between 2019 and 2021. Thus we studied the full range
of professional practice in teaching professional English in mixed ability
groups. Our results are based on a research method that is closely linked
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to practice in teaching English for students of different ages and different
specializations.

Results and discussion. Observation of the educational process
showed that the content of foreign language teaching provided com-
prehensive, interconnected and balanced mastery of all types of speech
activity [1, p. 19].

Listening is used as a means of teaching oral speech and as an inde-
pendent type of speech activity aimed at understanding coherent texts.
Students are offered three ways to use listening: while introducing new
material, when attention is paid not only to understanding what is heard,
but also to the conscious perception of new language units; as an element
of dialogic speech; listening to audio texts. Texts for listening include
monologues and dialogues directly related to scientific and practical
medical topics. The text is listened to once or twice according to the
task. Re-listening is preceded by control of understanding and formu-
lation of a new communicative task, which focuses students’ attention.
The rate at which the text for listening is delivered is also important.
Listening is carried out in three stages: before listening, while listening
and after listening.

Speaking, as an active and productive type of speech activity that pro-
vides oral communication in a foreign language in dialogic and mono-
logue forms, is carried out on the basis of solving practical tasks, for
example, in the hospital, at a doctor’s examination, examination, diagno-
sis of the disease, history taking [3, p. 88]. To ensure the rate of speech,
the teacher provides a sufficient number of vocabulary and grammar.

Reading as a receptive type of speech activity, which refers to the writ-
ten form of speech, develops the ability to read a professional medical text
without a dictionary to obtain basic information, or with a dictionary — to
fully understand the content of the text, including up to 6% of unfamil-
iar words. Students develop the skills of writing an annotation (briefly
present orally or in a written form the content of what is read), abstract-
ing (identify new information or main ideas in the text) and reviewing
(express their opinion, evaluate the content of the text orally or in a writ-
ten form). Teaching reading is also carried out in three stages: pre-reading
stage — directs students’ attention to reading and comprehension of the
text (for example, key questions, the answers to which are in the text, or
statements that students must confirm or refute); wlile-reading stage —
students read the text and perform a communicative task; after-reading
stage — control of reading comprehension by performing after-text tasks.

Teaching writing includes the ability to make notes, a plan or an anno-
tation to the text read or listened to; to write a short message, an abstract
or an essay.
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For the balanced development of all types of speech activity, a stu-
dent-oriented approach is implemented, which takes into account the
peculiarities of their individual development. To organize the work of
students in the classroom, such forms of student learning activities are
used as individual, pair and group work, which differ from each other by
the number of students employed and ways of organizing activities.

During individual work the teacher prepares and selects for each stu-
dent an individual task according to their level of language proficiency.
Also, when students work individually, the teacher monitors the work of
each student, determining their success, efforts and improvements. An
important element of this method is the use of material and resource base,
because for students with elementary level of language knowledge as well
as for advanced students appropriate materials for performing the task are
provided in the best way, and at the same time different goals for their
implementation are set [5, p. 168]. Students can independently choose
tasks with a level of difficulty that they consider appropriate to their
knowledge. This allows them to complete the task with minimal teacher’s
intervention, as the task is clear and requires no further explanation.

Such a way of organizing students’ work in the classroom, as pair
work, develops communication skills. Researchers distinguish two
options for organizing students into pairs: heterogeneous pairs and homo-
geneous pairs [10, p. 132]. However, as Edmund Dudley notes, “even two
students who, based on the writing of the test, can ‘be on the same level’,
will certainly have different learning strengths and significant advantages
in certain aspects of learning” [8, p. 59].

The work of homogeneous pairs succeeds in tasks in which the roles
of partners are interchangeable or of equal complexity. Tasks to com-
plete the sentences with missing information are most often used for such
groups. To perform this task, partners need to enquire the missing infor-
mation from each other, thus practicing communicative skills. Examples
of such communicative exercises for homogeneous pairs are dialogues,
role-plays or interviews.

The work of heterogeneous pairs in our foreign language class has
the character of tutoring. Students in such pairs face different tasks. Stu-
dents with an elementary level of language proficiency receive the task
of giving short exact answers or asking questions according to sample,
but more complex requirements are applied to advanced students. In
addition to more active participation, the advanced student also plays
the role of tutor, namely, they manage the process, help weaker students
and correct them.

Group work, performed by six or less students, creates the best con-
ditions for participation of all group members in the activity and the
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achievement of effective communicative competence, which is a basic
principle in learning a foreign language. The formation of groups, as well
as pairs, can be of two types: homogeneous and heterogeneous [11].

The work with the whole group is used mainly at the beginning of the
lesson as the warming up and at the end of the lesson to summarize the
learned material. Sometimes this way of organizing work is also used to
do such tasks as group project work, in which each student is responsible
for some relevant part of the project.

In our opinion, it is the group work that compensates for all the short-
comings of other types of work. Unfortunately, in the psychological and
pedagogical literature there is no single definition of group learning activ-
ity. We consider group learning activities a form of organizing learning
in small groups of students, united by a common learning goal under
the indirect guidance of the teacher and in collaboration with students.
“A mixed ability group” is “a group where students with different levels
of knowledge and learning needs study” [4].

The difficulty for a teacher in a mixed ability group is to organize the
work of the group in such a way as to meet the needs and interests of all
students. This means that the teacher must pay attention to both advanced
students and to those with an elementary level of language proficiency in
the same way. It is clear that students who mastered the language better
will be more active during the English lesson, while students who have
a lower level of language proficiency will feel insecure and will prefer
passive participation in the learning process. The task of the teacher is “to
create a favorable environment for learning, where students themselves
will be willing to participate in it and will not be afraid to make a mis-
take” [9, p. 42].

While preparing a class in a mixed ability group, the teacher
should follow some certain stages: 1) to choose correctly the interac-
tive method for a particular lesson, which is determined by the pur-
pose of the lesson, the characteristics of the material being studied;
2) to organize correctly students into groups; 3) to consider carefully
the structure of the lesson using group forms of educational activities;
4) to choose a problem and outline ways to solve it; 5) to consider the
interior of the classroom.

When organizing students into groups and planning a class in a mixed
ability group, the teacher takes into account not only the level of stu-
dents’ language proficiency but also their psychological characteristics
and needs, creating a relaxed and friendly atmosphere in the group. As
noted by A. Tereshchenko and others “mixed ability groups are espe-
cially highly valued by weaker students because of their inclusive and
cooperative environment” [12]. J. Budden offers two ways to organize
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foreign language learning in mixed ability groups: 1) Division of students
into subgroups due to the level of their language proficiency (advanced,
intermediate and elementary) and selection of level tasks and exercises
individually for each subgroup, which work independently of each other;
2) Work due to the plan and materials, which are focused on the average
level of knowledge of students in a foreign language and the distribution
of common tasks at different levels [7].

We use the second method, as it gives the opportunity to organize joint
work of the group during the class, taking into account the individual
needs of each student and promotes the full participation of the teacher in
the process of teaching a foreign language.

For effective teaching of professional English in a mixed ability group,
the teacher selects material of the appropriate level. Students regularly
receive feedback from the teacher about the performance of their tasks.
The teacher uses positive and neutral comments, as well as constructive
comments that encourage changes. In addition, assessment techniques are
of great importance. It is important to ask different types of questions to
different students. To work with the material, the teacher uses technical
aids, supporting materials, available textbooks, manuals and interesting
visual aids. Another important point is the location of desks and chairs in
the classroom. For individual performance of tasks by students the tradi-
tional way of arrangement of furniture in rows should be applied, while
during discussion it is better to arrange them in a big circle. To create a
favorable environment for cooperative learning, desks should be set up in
groups. Students must have the possibility to move freely enough in the
classroom to form groups.

In order to unite students into groups properly, the teacher defines dif-
ferent criteria: for example, the creation of a group for educational pur-
poses, that is depending on the level of students’ achievements, complex-
ity of educational tasks or for organizational purpose, namely taking into
account the dynamics of interpersonal relationships inside the group, for
example, how well certain students get on with each other and interact
while solving a problem.

The use of various forms of organization of the educational process
helps the teacher to take into account the following students’ differences
in the educational process: 1) level of preparation — by adjusting the rate
of learning and the level of complexity of the material; 2) individual
learning styles — through the organization of numerous activities so that
students have the opportunity to receive and process information in dif-
ferent ways, at different levels; 3) interests — based on the inclinations,
interests and desires of the student to master a certain topic or develop a
certain skill [6, p. 21].
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By monitoring students, the teacher determines their level of prepara-
tion, interests, learning style, strengths and needs. It helps in organization
of students into groups. Group formation and regrouping is a dynamic
process and changes depending on the content, design and results of peri-
odic evaluation of results.

Conclusions. For effective teaching of students with different lev-
els of language proficiency in professional English classes the teacher
uses individual, pair and group work. The teacher uses a variety of teach-
ing methods, technical teaching aids, and develops appropriate teaching
materials. When planning a lesson in a mixed ability group, a foreign
language teacher takes into account not only the level of knowledge pro-
feciency, but also the psychological characteristics of students and their
needs. The teacher creates a relaxed and friendly atmosphere in the group.
To organize effective work in a mixed ability group, the teacher orga-
nizes studens into groups correctly, taking into account the level of stu-
dents’ achievements, the complexity of the learned material and tasks, or
interpersonal relationships in the group. The formation of mixed ability
groups contributes to a positive atmosphere in the group and the devel-
opment of communicative activities of future doctors. Teaching various
types of professional speech in professional English in mixed ability
groups requires further investigation.
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