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AHAaJIi3 NCUXOJIHIBiCTHYHHX 0CO0JIMBOCTEH BUBYEHHS
iHo3eMHOI MOBH: cyrecToneaiiiHuii minxin

Summary. Language competences are at the heart of building the European
Education Area. They define personal identities, but are also part of a shared
inheritance. For millions of Ukrainians all over the world the knowledge of a for-
eign language, mainly English is more than a means of communication, but some-
times the only way to be heard. Multilingualism is one of eight key competences
needed for personal fulfilment, a healthy and sustainable lifestyle, employability,
active citizenship and social inclusion. For many reasons the goal to improve
language teaching at different stages of life-long education is of primary import-
ance. Hence, the article aims at studying psychological and linguistic features at
various stages of language learning. The object of the article is the psycholin-
guistic features of studying a foreign language. The subject of the research is the
suggestopedia approach to the language learning. Language mastery includes
three close but not identical concepts, mainly acquisition of the native language,
secondary awareness of the native language and finally mastering (learning)
another non-native language. A speech skill is a speech operation performed
according to optimal parameters. Such parameters are unconsciousness, com-
plete automaticity, compliance with the language norm, normal tempo (speed) of
execution and stability. Motivation, level of anxiety, level of self-esteem, rigidity
(looseness), readiness to take risks, empathy, extroversion have been defined as
the most important conditions for mastering a foreign language. The research
has defined the following positive achievements of suggestopedia approach,
mainly the increasing learning resistance, stimulation the learning readiness, the
feeling of relaxation, fostering hope and trust in students’ own power, helping the
learners to overcome the barriers to learning, facilitation of the learners’ change.

Key words: psycholinguistic, speech skills, language acquisition, language
mastery, suggestology, suggestopedia.
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Anomauia. Mosui Haguuxu € 0cHOB010 NOOYO08U €6PONECHKO20 OCEIMHLO2O0
npocmopy. Bouu suznauarome ocobucmy ioenmuuHicms, npome maKoxc € 4acmu-
HOI ChibH020 cnadky. Cb0200HI 0ist MINLUOHIE YKPATHYIE Y CbOMY C8INi 3HAHHS
iHO3eMHOI MOBU, NEPEBANCHO AHTINICLKOT, € He NPOCMO 3ACOOOM CRIIKYBAHHS, a
iH00I Hasimb €Ounum cnocobom Oymu noyymumu. bacamomoenicms € ooHuieto
3 80CLMU KIIOHOBUX KOMNEMEHYIH, HeOOXIOHUX 015l camopeanizayii, 300p08020 U
cmanozo cnocooy JHcumms, NPayYeeIaumy8ants, akmueHoi 2pOMAadAHCHLKOI NO3u-
yii ma coyianvnoi inmezpayii. Takum 4YUHOM, 3060aHHSL 3 NOKPAUEHHS UKIAOAH-
Hsl [HO3eMHOT MOBU HA PI3HUX emanax Oe3nepepsHoi 0ceimu € NepuoyepeoOsUM.
Omoice, cmamms Mae Ha Memi aHANI3 NCUXONOTUHUX | IHSGICMUYHUX 0COONU-
socmell 8UBUeHHs IHO3eMHOI Mosu Ha pisHux emanax. O0’ekmom 00cniOxHceHHA
€ NCUXONIHeBICMUYHI 0COONUBOCI BUBYEHHSL THO3EMHOI MOBU, NPeOMemom —
cyeecmoneouyHutl nioxio 00 euueHHst Mogu. Bonodinns mosorw exmouae mpu
O1U3bKI, npome He MOMOdHCHI noHamms: 1) onanyeants pionoi mosu, 2) yceioom-
JleHHs1 pIOHOI MosuU; 3) 0801100iHHS (BuBUeHHs) iHWOT HepiOHOT Mosu. Moenennesa
HABUYKA — Ye MOGILEHHEBA ONepayis, Wo BUKOHYEMbCA 34 ONMUMANLHUMU Napa-
Mmempamu. Taxumu napamempamu € niocgioomicmo, NOBHUL ABMOMAMUIM, 8i0-
N0GIOHICMb MOGHIL HOPMI, HOPMATLHULL MeMN (U8UOKICIYb) GUKOHAHHS Md CMill-
Kicmv. Hatisaxcaugiviumu ymosamu 080100iHHSA THO3EMHOIO MOBOI0 BUIHAUEHO
MOMUBAYIIO, Pi6eHb MPUBONHCHOCMI, DI6EHb CAMOOYIHKU, GIOKpUMICMb (PO3KY-
micms), 20MOGHICMb 00 PUSUKY, eMnamilo. YHACIiOOK 00CHIOHCEHHS GUSHAYEHO
MaKi NO3UMuUBHI O0CACHEHHsL CY2eCOneditino20 NiOX00y: CMUMYIIOBAHHS 20106~
HoCcmi 00 HABYAHHS, 6I0YYmMMs pO3CIAOIeHOCMI, noyymms Hadii ma 008ipu 00
8I1ACHUX CUTI, OONOMO2Y YYHAM Y NOOONAHHI Oap '€py 6 HABUAHHI.

Knrwuogi cnoea: ncuxoninegicmuka, po3vosHi HAGUYKU, 3ACB0EHHA MOBU,
080NI00IHHS MOBOIO, CY2eCmOl02is, cyeecmoneois.

Introduction. Language competences are at the heart of building the
European Education Area. They are indispensable for mobility, coopera-
tion and mutual understanding across borders. Nowadays for all Ukrain-
ians at home and abroad the knowledge of a foreign language is not just
the means to communicate, but a powerful tool to be heard.

The co-existence of many languages in Europe is a powerful symbol
of the European Union’s aspiration to be united in diversity, one of the
cornerstones of the European project. Languages define personal identi-
ties, but are also part of a shared inheritance.

The EU has promoted language learning across Europe for a long
time. For individuals, learning languages creates personal and profes-
sional opportunities, especially citizenship of an EU Member State guar-
antees freedom of movement, for society, it fosters cultural awareness,
mutual understanding and social cohesion, for companies, workers with
language and intercultural competences are a vital resource, helping busi-
nesses to succeed and grow in global markets.

Multilingualism is one of eight key competences needed for per-
sonal fulfilment, a healthy and sustainable lifestyle, employability, active
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citizenship and social inclusion according to the Council recommenda-
tion on Key Competences for lifelong learning.

Yet, too many young Europeans still leave school without a working
knowledge of a second language. The 2011-2012 EU survey on language
skills (held in 14 EU countries) showed that:

— 42% of 15 year-old pupils tested had attained “independent user”
level (B1/B2 in the Common European Framework of Reference for Lan-
guages) in their first foreign language;

—25% had reached this level in a second foreign language;

—14% of pupils lacked even a basic knowledge of one [7].

For all these reasons, the EU has set objective of improving language
teaching and learning at an early age as a key priority.

The need to update and improve approaches to learning a foreign lan-
guage, in particular English, determined the relevance of this study. The
aim of the article is to study psychological and linguistic features at vari-
ous stages of language learning.

The object of the article is the psycholinguistic features of studying a
foreign language, in particular English. The subject of the research is the
suggestopedia approach to the language learning.

To reach the aim the following tasks are to be solved:

— to differentiate between the notions of language learning, language
acquisition and language mastery;

— to suggest the psycholinguistic background of foreign language
studying;

— to analyze important conditions for mastering a foreign language;

— to define the notions of “suggestology” and “suggestopedia”;

— to provide the achievements of suggestopedia approach to foreign
language learning.

Methods of investigation. Recently, more and more attention has
been paid to the study of the psychological concept of foreign language
learning, which mainly consists in the development of abilities with the
help of various types of educational activities. Psychological and method-
ical studies (I. Pavlov, O. Starkov, R. Ranier, S. O’Meilly, G. Lozanov
and others) found that success in learning a foreign language depends not
only on cognitive processes, but also on affective aspect (emotional and
expressive) and personal factors.

Before penetration into the question of foreign language learning let us
consider the notion of language acquisition. In fact, the scope of the con-
cept of “language mastery” includes three different, close, but not identi-
cal concepts. This is acquisition of the native language (Language acqui-
sition, mother tongue acquisition). This is a secondary awareness of the
native language, which is usually associated with learning at school. And
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finally, this is mastering (learning) one or another non-native language.
The latter can be spontaneous, for example, in a bilingual family and gen-
erally in a bilingual or multilingual environment. An example can be the
phenomenon of the so-called “Tbilisi yard”: in the old Tbilisi children,
playing in the yard with their peers of different nationalities, to one degree
or another mastered Georgian, Armenian, Russian, Kurdish, and Assyrian
languages; but it can also be specially planned, controlled and managed,
for example, mastering a foreign language at school. It is in this case
that one speaks of “language learning” or “language teaching” [2, p. 5].

A native language is not an “innate” language. Actually, there can-
not be such, since there are many cases where children of one national-
ity were brought up in families of another nationality and from the very
beginning began to speak the language of the family. And this may not the
language of the parents, especially if the family is mixed. Mother tongue
is generally the language in which the child uttered his or her first words.
The non-native language a child acquires can be, in turn, of two types.
If it is the language used in the community in which the child is grow-
ing up, it is usually called a second language: it can be the language of
a national-linguistic minority, the state or official language (for those for
whom it is not a native language), the language of interethnic communi-
cation. If there are very few or practically no speakers of a given language
in a specific language environment, then it is a foreign language.

Presentation of the main research material. Any activity, including
speech (regardless of language), is psychologically arranged in the same
way. How does speaking in a foreign language differ from speaking in
your native language? First, with its so-called indicative link. In order
to construct a linguistic expression, speakers of different languages must
work out different analyzes of situations, goals, communication condi-
tions, etc. For example, in order to construct an utterance, a Japanese com-
pared to a European must take into account much more information about
the age, social status and other characteristics of the interlocutor. Sec-
ondly, the operational composition of this utterance (speech act) is those
speech operations that the speaker must perform in order to construct an
utterance with the same meaning and the same direction [2, p. 13].

A speech skill is a speech operation performed according to optimal
parameters. Such parameters are unconsciousness, complete automatic-
ity, compliance with the language norm, normal tempo (speed) of exe-
cution and stability. Forming a speaking skill means ensuring that the
student correctly constructs and implements an expression.

At the same time, for full-fledged communication, it is necessary for
the speaker, first of all, to be able to use speech skills to independently
express his or her thoughts, intentions, and feelings. In the opposite case,
speech activity turns out to be formed only partially.
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Secondly, it is necessary for the speaker to be able to arbitrarily and
consciously vary the choice and combination of speech operations (skills)
depending on the purpose, in which situation, with which interlocutor the
communication takes place. If a person can do all this, we say that he has
the appropriate speech or communicative skills.

It is characteristic that the transition from the native language to a
foreign one from a psycholinguistic point of view is a change in the rules
of the transition from the program of expression to its implementation.
This change cannot, of course, be carried out immediately, as switching
from the old rules to new ones. A person cannot immediately speak a new
language, he must go through the stage of indirect mastery of a foreign
language. The link that mediates this process is the “native” system of
program implementation rules. In the future, this system of rules is increas-
ingly reduced. The final link of this process of reduction (and at the same
time automation of “new” rules) is the establishment of a direct connec-
tion between the program and the system of rules of a foreign language,
which corresponds to a relatively fluent command of a foreign language,
or as the psychologist B. Belyaev called “thinking in a foreign language”.

The founder of humanistic psychology, K. Rogers, highlighted the
principles of human behavior, according to which a person is, first of all,
an emotional being. A truly harmonious personality lives in harmony with
his feelings and emotions, he is able to fully realize his inner potential.
Such a person does not need to protect himself from the surrounding world
by using defensive strategies; such a person is a creator of himself, who
improves himself with every step he takes, in every decision he makes.

The humanistic concept of K. Rogers was reflected in the writings
of Ch. Karrin, in which he singles out the following components as the
most important conditions for mastering a foreign language: motivation,
level of anxiety, level of self-esteem, rigidity (looseness), readiness to
take risks, empathy, extroversion.

Based on the above conditions, Ch. Karrin created a communicative
technique, according to which he considered the audience not as students
or listeners, but as a group of people who need psychological counseling
and therapy. The main goal of the teacher-therapist is to establish psy-
chological contact with the group, create a favorable microclimate that
contributes to increasing self-esteem, openness, empathy, etc., which ulti-
mately helps students to overcome the “language barrier” and better learn
language material [1].

As we can from the studies above learning of a foreign language is
not only based on material, but is closely connected with other branches
of humanitarian sciences, especially with psychology. There are many
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interrelated issues between language and psychology. We have stated that
elaborating advanced approaches to the language studying of primary
need, in this respect the notion of suggestopedia is to be highlighted.

Due to modern psychological research based on suggestology (reve-
lation of hidden human capabilities), a number of intensive methods of
learning a foreign language have been developed, which are based on
the work of the subconscious mind: “25% frame method”, “sleep learning
method”, “immersion method”, etc.

Mainly, suggestopedia is a language teaching method originated in
the 1970s by Bulgarian psychologist Georgi Lozanov. The name com-
bines the terms “suggestion” and “pedagogy”, the main idea being that
accelerated learning can take place when accompanied by de-suggestion
of psychological barriers and positive suggestion. It makes use of dia-
logs, situations, and translation to present and practice language, and in
particular, makes use of music, visual images, and relaxation exercises to
make learning more comfortable and effective. It is a method of teaching
a foreign language in which students learn quickly by being made to feel
relaxed, interested and positive [5]. From these two definitions, it is clear
that suggestopedia uses techniques to make the students feel relaxed,
comfortable, interested in order to learn more quickly. Georgi Lozanov
in the late 1970s proposed an argument that students naturally face psy-
chological barriers to learning. The psychological barriers here refer to a
variety of internal distractions (worry, fatigue, boredom, fear, etc.). There
are “negative belief systems”, such as a conviction that learning is hard
or that school is a bore, etc. These barriers will make them unable to per-
form their best and will reduce their ability to learn. These systems must
be changed into “positive belief systems”, such as “learning is interesting
and fun” and “I can accomplish much more than I ever thought I could”,
in turn permit the activation of unconscious mental processes that result in
unexpectedly powerful effects. The procedure of suggestopedic instruc-
tion is as follows: presentation, active concert, passive concert, practice.

G. Lozanov believes that learners may have been using only 5 to
10 percent of their mental capacity, and that the brain could process and
retain much more material if given optimal conditions for learning. Based
on psychological research, G. Lozanov proved that unconscious mental
activity can be brought into play. Physical and mental relaxation exercises
make it possible for the students to regulate the contents of their con-
sciousness in order to receive lesson material in a manner uninterrupted by
any of a variety of internal distractions (worry, fatigue, boredom, etc.) [6].

One of the most unique features of this method was the use of soft
classical music during the learning process. According to the founder of
the method this creates a level of relaxed concentration that facilitates
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the intake and retention of huge quantities of material. Another aspect
that differs from other methods is the use of soft comfortable chairs and
dim lighting in the classroom (other factors believed to create a more
relaxed state of mind). By using this method, G. Lozanov’s foreign lan-
guage classes have demonstrated rates of learning three times faster than
those achieved in the best intensive programs in the United States.

A number of authors have investigated various aspects of suggestope-
dia as applied to university-level foreign language learning. Bordon and
Schuster have applied the principles of suggestion to Spanish instruction
over one academic quarter and report that students learned up to three times
faster than students taught by the conventional audiolingual method [4].

The learning process of suggestopedia instruction is the so-called
“learner-centered”. The learning climate is described as free from anxiety
while being supportive cooperation. The consciously designed learning
environment, consisting, for example, of a bright, cheerfully decorated
room, flowers, and a seating order which allows eye-contact among learn-
ers as well as maximum freedom of mobility is designed to increase the
joy of learning and to create a positive learning environment.

One more important difference is the nature of student-teacher inter-
action, which by the is described as parent-children relations; students are
encouraged to be as “childlike” as possible, yielding all authority to the
teacher. Students thus become “suggestible” [3]. A great deal attention
is given to students’ feelings. One of the fundamental principles of the
method is enhancing the students’ feelings of relax and confidence.

The achievement of the suggestopedia approach lies in the life-long
learning motivation. Thus, the experience of enjoyment (intrinsic motiva-
tion) and competence in learning is the decisive factor in the development
of long-term learning motivation. The playful design of many exercises
in suggestopedic instruction is likely to produce such kind of experience,
e. g. a joy of learning and curiosity. Therefore, by using this approach
one might expect an increase of intrinsic motivation during the course of
suggestopedic instruction.

Moreover, as suggestopedic instruction offers frequent opportunities
to select the activities according to personal interests or intent to apply the
learning, learners should quite often experience the feeling of autonomy
and self determination. The manner in which different forms of practice
are embedded in rich situational contexts helps the learner understand
rather complex remarks even with a limited vocabulary. Experiences of
success such as those are likely to frequently let learners experience a
feeling of competence. Thus, overall, suggestopedic instruction can be
expected to have positive motivational effects.
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Conclusions. As the results of the research have shown the positive
achievements of the suggestopedia approach are the following: learn-
er-centered learning, the lack of anxiety and on the contrary the student’s
feeling of comfort, positive suggestion and negative “de-suggestion” by
teacher, the grows of personal confidence of the students.

Eventually, suggestopedic instruction provides learners with learning
environments which are comfortable. This is to increase learning resist-
ance, to stimulate learning readiness, to make the learners feel relaxed, to
foster hope and trust in their own power, to help the learners overcome the
barriers to learning, to facilitate the learners to change input into intake.
The students are exposed to situational exercises as well as to the com-
plex, authentic system of the target language. It can be expected that this
exposure has an especially positive effect on the development of listening
comprehension and the ability to communicate in a foreign language in
everyday situations.

The prospects of our further research we foresee in analyzing the prac-
tical application of suggestopedia approach to the study of English.
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