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Summary. This article deals with the role of authentic children’s literature
in foreign language teaching. The acquisition of a foreign language is a long
and complex process in which language learners encounter a myriad of teaching
methods and strategies. The importance of the study lies in the fact that litera-
ture, which is a crucial element of language and culture learning, is relatively
neglected in foreign language teaching in schools. The aim of this paper is to
explore, analyse and present, based on the scientific literature, the role of authen-
tic literary works in language teaching, highlighting the advantages and at the
same time describing the disadvantages and the difficulties encountered so that
teachers can better adapt if they wish to use this approach in their own pedagog-
ical repertoire.

Literature contributes to a deeper knowledge and acquisition of the target
culture and different languages and thus plays an essential role in the process
of foreign language learning. Authentic, i. e. original, English-language litera-
ture provides teachers with an excellent opportunity to use appropriate language
samples and examples to demonstrate real language use. The main purpose of
using literature in foreign language classrooms is to promote learners’ overall
language skills [5; 6; 17; 21]. Literary texts contain many examples of real-life
language that are not found in textbooks. At the same time, literature is often
criticised as being inappropriate to learners’ language level, challenging both
syntactically and lexically.

The literature analysis and its synthesis are presented in detail in the article.
This paper also introduces prominent scholars in the field and analyse the latest
research on the study of literature in the English classroom in primary and sec-
ondary schools. Finally, conclusions are drawn, and the case for further study of
the issue is argued.

Key words: authentic, children’s literature, English language, foreign lan-
guage, Ukraine.
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Anomauia. Y cmammi po32na0acmucs poib a8MeHMUUHUX meopie xyoodic-
HbOI imepamypu 8 Ha84aHHi THO3eMHOI MO8U. Buguenns iHO3eMHOI MoU — ye
mpueanuil i CKAAOHUL npoyec, nio 4ac AK02o mi, Xmo 8UGHAE MO8Y, CIUKAIOMb-
€5 3 He3NIUeHHO KINbKIcmo mMemodie i cmpameziil. Bascnugicms docniodcenns
nonseae 6 momy, wo nio 4ac ueUeHHs: IHO3eMHOI MOBU Y WIKONI 0OUH i3 Oydice
BANCIUBUX eeMeHMI6 NI3HAHHA Jimepamypu, MO8U U KyIbmypu 8I0X00ums Ha
opyeutl nnan. Mema cmammi — docuioumu, RPOAHARI3y8amu ma npeocmasumu
PONb ABMEHMUYHUX IMEPAmypHUX Meopie y 6UKIAOAHHI MOBU HA OCHOGI Nime-
pamypu, GUCEIMAUMU nepesazu ma 800HOYAC NOACHUMU HEeOONIKU | mpyOHOWI,
AKI GUHUKAIOMb NPU YbOMY, W00 YYUMENi MO2IU J1e2KO NPUCTOCYBAMUCH, AKUJO
60HU XOUYMb 3ACmMOCy8amu yeil nioxio y c60emMy nedazo2iunomy penepmyapi.

Jlimepamypa cnpuse enubuiomy nizHAHHIO MA 3ACB0EHHIO YINTbOBOT KyIbmypU
Ul Pi3HUX MO8, MOMY 80HA BIOICPAE BANCIUBY POb Y NPOYECT BUKIAOAHHS IHO3eM-
HOI' MOBU. AemeHmuuni, MoOMo OpUiHAIbHI, TimepamypHi Meopu aHeIilCbKOI0
MOBOIO OQIOMb YHUMENAM UYYO08)Y MONCIUGICMb SUKOPUCMOBY8AMU 8IONO0GIOHI
MOBHI 3pa3Ku Ma NpuKIAou 01 0eMOHCMPAayii peanbHO20 3aCMOCY8AHHS MOBU.
OcHO6HOIO Memol0 8UKOPUCMAHHS Jimepamypu Ha YPOKAX iHO3eMHOI MOGU €
CNPUSIHHSL PO3BUMKY BCIX MOGHUX HABUHOK YyHie [5; 6, 17; 21]. XyOoooxcui mex-
cmu micmsams 6a2amo npuKiadié pearbHoi MOBU 3 NOBCAKOEHHO20 HCUMMIsL, KI
HEMOXNCIUBO 3HaUmMu 6 niopyunuxax. Jlimepamypa € ideanbHum iHCMpyMeHmom
01151 nidguweHHs: 00I3HAHOCMI WO00 BUKOPUCMANHS MOBU, SIK) GUBYAIOMb VUHI.
Boououac nimepamypy wacmo Kpumukyrome 3a me, wjo M08a JiMepamypHux
meopie He 8i0N06I0AE MOBHOMY DIGHIO VUHIG | € BUKIUKOM K i3 CUHMAKCUYHOI,
Mak i 3 1eKCUYHol no3uyii.

Y cmammi demanvuo npedcmasieno amaniz maykogoi nimepamypu ma it
y3aeanvHenns. Onucano noanaou 6i0oMux asmopumemia y yiti eanysi ma npoa-
HaNi308an0 OCMAHHI 00CTIONCeHHS 000 BUGHEHHS imepamypu Ha YPOKax aHe-
JCcbKOl Mosu 8 nouamkosiil i cepednii wkonax. Chopmynboeano 6UCHO8KU 3a
pe3yrmamamu aHanizy, a maxKodlc npeocmagieHo MOoNCIUBOCMI ma 0OIPyHMOo-
8AHO HEODXIOHICMb NOOATLULO20 BUBYEHHS NPOOTIeMU.

Kniouosi cnosa: agmenmuuna, oumsaua aimepamypa, aneniicbka mMosd, iHo-
3eMHa Mo8a, 3akapnammsi.

Introduction. Today, starting foreign language learning at an early
age is increasingly accepted and encouraged. There is a greater focus
on teaching English to young learners. Foreign language instruction in
Ukraine begins in the first grade and is required until the 11" grade. Since
2005, the language policy-making documents have been following the
Common European Framework of Reference for Languages (CEFR) [20].
The foreign language curricula in force, the document of the New Ukrain-
ian School concept, clearly states that general secondary foreign language
teaching aims to develop foreign language communication competence
in direct and indirect intercultural communication, ensuring the develop-
ment of other key competencies and meeting the child’s various needs.
This programme sets out the main tasks and objectives of foreign lan-
guage teaching. Among other things, it places great emphasis on listening
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comprehension of the content of authentic texts and reading comprehen-
sion of authentic texts of different types and genres [1]. It means that
understanding authentic texts is a priority. But first, knowing what we
mean by authentic texts is essential. Before the 19™ century, books were
not especially written for children’s entertainment. But the 19% and 20"
centuries brought the turning point. The changing attitudes towards child-
hood and children’s development, along with the increased sophistication
of print technology, led to the development of children’s literature as a
major industry. The twentieth century is known as the “Golden Age of
Children’s Literature” because many classic books were published then.

The textbooks, designed in Ukraine and based on the national curricu-
lum guidelines, used by teachers of foreign language learners, strive to set
clear teaching and learning objectives and provide a systematic approach
to language syllabus design. However, despite efforts to make the text-
books more engaging and motivating for young learners, promoting the
use of authentic texts is generally unsuccessful. These books mostly
contain texts designed for study rather than enjoyment and authenticity.
Therefore, it is self-evident that authentic foreign language children’s lit-
erature can have an increased potential in the educational process.

Analysis of latest publications. To start with, we need to clarify what
we mean by authentic children’s literature in this study. In the field of lit-
erature, several definitions of children’s literature can be found. We use
J. Bland & Ch. Liitge’s [4, p. 1] definition throughout this study. Accord-
ing to them, children’s literature is a term “generally used to cover all
literature for children and adolescents, including oral literature, reflecting
the eclectic interests of children”. We focus on English-language literary
texts not published for teaching purposes or any educational context pri-
marily aimed at children.

A considerable body of scientific literature exists on the role of chil-
dren’s literature in teaching English as a foreign language (EFL) or sec-
ond language (ESL). Besides other scholars, S. Ahlquist, R. Lugossy,
J. Bland, Ch. Liitge, G. Ellis, J. Brewster, 1.-K. Ghosn, J. Kovics, E. Tren-
tinné Benkd, S. McKay, P. Pardede, A. Wright dealt with the use of chil-
dren’s literature in teaching languages [2; 3, 4; 8; 11; 13; 21; 22; 27].

There are several reasons for using storybooks in foreign language
classes. G. Ellis and J. Brewster [8] compiled a comprehensive list of
reasons, and the author of the present paper would like to give a short
summary of this. First, children love stories; they enjoy listening to tales,
stories, and songs in their mother tongue, and by age 5-6, they become
familiar with narrative conventions. That is why authentic children’s lit-
erature can provide a perfect introduction to a foreign language. Authen-
tic children’s stories often contain repetitions, interesting words, rhythm,
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rhyme, and memorable contexts. Stories are motivating, challenging and
enjoyable, providing a positive attitude to other nations, cultures and lan-
guages. Children like role-plays and can become personally involved in
a story through these activities. Literature can help children to create a
link between their real lives, fantasy and imagination. When listening to
stories in class, children participate in a shared social experience that may
boost their self-confidence and encourage social and emotional develop-
ment. While reading or listening to authentic stories, teachers can intro-
duce or revise new vocabulary, and the exciting context may help to mem-
orise how to use these words in different contexts. Listening to stories can
develop pronunciation, and children can become aware of the rhythm and
rhyme of the target language. Storybooks may present different cultures,
thus encouraging cultural and intercultural understanding and acceptance.
Language learning strategies can be developed through literature, e. g. lis-
tening for general meaning, predicting, guessing and hypothesising. Last
but not least, literature has the potential to create cross-curricular links,
linking a foreign language with other disciplines.

Problem statement. Today, there is a misconception among many
teachers that the use of authentic children’s literature in foreign language
classes is not compatible with the communicative approach to language
teaching. This worry, however, does not always mean that reading materi-
als should be limited to ‘useful’ literature. As a result, this paper urges “a
closer integration of language and literature in the classroom” [16, p. 27].
It is more important for literature to add something special to a language
classroom rather than to replace other forms of materials.

This study aims to analyse and synthesise the scientific literature
regarding the use of children’s literature in teaching English as a foreign
language. The main task is to gather and present the advantages and dis-
advantages of story-based language teaching. By highlighting the pros
and cons, we can help practising teachers make better decisions about the
content and methods of the teaching material.

Findings and discussion.

Advantages of Using Literature in EFL

This section of the present paper reviews the literature related to argu-
ments that encourage using literary texts as a tool for language learning in
general and specifically in a language classroom. Additionally, it analyses
numerous study findings and perspectives regarding the significance of
literary inclusion in EFL teaching that positively impacts learners’ lan-
guage skills, motivation, personality, creativity and thinking skills, etc.

Al-S. Shaima and A.A. Abdullah [25] categorised the advantages of
the use of literary texts in the following way:
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1. Interactive potential of literary texts — interaction can take place
between a reader and the text in addition to conversation among pupils.

2. Autonomy and extensive reading — learner autonomy is the capacity
or ability to learn independently, which can be supported by promoting
extensive reading. Qualitative researches show that the extensive reading
of picture books improved learners’ language strategies, motivation, con-
fidence and reading skills [15; 19; 12].

3. Pedagogic contributions of narratives, poetry and drama — these
genres play different roles in the foreign language class (e. g. narratives
can help learners to identify themselves with characters and plots with-
out using artificial sentence patterns; poetry elicits different interpreta-
tions from the readers, and it may also contribute to native-like language
acquisition; plays provide an authentic setting that aids in the acquisition
of idioms, phrases and expressions as well as a natural way to practice
conversational language [16].

4. Cultural significance — the “world” of a narrative is a created one,
yet it can “give the foreign reader a feel for the codes and preoccupations
that structure a real society” [7, p. 4].

5. Motivation and subject matter — children are naturally fond of sto-
ries and are always eager to listen to them. According to research, if read-
ing motivation and reading for pleasure are encouraged, interest in read-
ing in a foreign language can be sparked, which may positively impact
the other characteristics that influence reading and related skills [8; 27].
In addition, reading literature lowers stress because it is written to be read
for pleasure.

6. Creative and analytical abilities — another significant contribution
of literature is its capacity to encourage and enhance learners’ capacity for
creativity and critical thought.

7. Authenticity — authentic texts are “intrinsically more interesting or
stimulating than artificial or non-authentic texts” [23, p. 144]. The use of
literature creates an authentic setting for language use.

Besides the previously mentioned advantages, several other pros can
be briefly mentioned. C. Ferradas [9; p. 27] enumerates several positive
effects of using literature in the language classroom. In short, she argues
that literature can motivate learners and is often very thought-provok-
ing. Moreover, literature helps learners improve their language skills and
expand their vocabulary, not to mention that it is an excellent way of
developing their cultural awareness [9]. A. Rai [24, p. 71] states that apart
from developing the learners’ four language skills, literature also helps
improve different language areas, such as their vocabulary, grammar, and
pronunciation. V.-1. Koutsompou [14, p. 74] also writes about the posi-
tive effects of using literature in the language classroom, making the class
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more “lively and motivating”. Several studies have found that children’s
literature helps develop visual literacy and language learning compe-
tence. According to their results, children’s literature develops traditional
language competencies, and visual literacy helps to understand the verbal
and visual connections and interpretation of text illustrations.

Disadvantages of Using Literature in EFL

We should also mention that several researchers believe that the utilisa-
tion of literature in teaching EFL is not exceptionally compelling because of
the special features of literary texts (complex language, unique usage, fig-
urative meaning, etc.). Furthermore, the investigation of literary texts does
not contribute to the learners’ occupational and scholarly objectives [21].

Some of the difficulties mentioned by J. Scrivener [26] are: 1) lack of
vocabulary needed to understand a particular text; 2) which might result
in students constantly using a dictionary; 3) the process of reading itself
might be very slow compared to the time we spend on reading the same
text in our native language; 4) not to mention that sometimes learners will
understand individual words and still not get the whole meaning.

Moreover, F.D. Floris [10] states that literary texts and literary lan-
guage itself might become a “hindrance” in an EFL classroom as it might
seem “‘incomprehensible” at times. Furthermore, such texts tend to be
quite long; in this case, the length of the text can also cause difficulties.
Finally, C. Lima [18, p. 4] points out that the language of literary works
can often be characterised by the “intentional bending and breaking of
grammatical rules”, especially if the teacher decides to use authentic lit-
erature instead of graded or simplified reading materials.

Similarly, Savvidou identifies two reasons why literature is unsuitable
for language instruction. First, literary language differs from non-literary
language in that the creative literary style, such as poetry, may necessitate
manipulating the syntax and lexis. Second, it takes more effort on the part
of readers of literary writings to correctly interpret the meaning of texts
that are removed from their immediate social context.

Another aspect that might cause difficulties is that choosing an appro-
priate reading material might turn out to be surprisingly challenging.
However, even if the reading material is suitable, learners still do not
wish to engage in the reading activities or read at all.

Practical recommendations. If teachers would like to apply children’s
literature in English lessons, there is a wide variety of books to select
from. Educators have to take into consideration the accessibility of the
books. i.e. content accessibility, language accessibility, visual and cultural
accessibilities. According to G. Ellis and J. Brewster [8], some of the most
popular and recommended pieces of literature can be the following books
to start with: “The Very Hungry Caterpillar” by Carle; “Brown Bear,
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Brown Bear What Do You See?” by Martin and Carle; “Meg’s Eggs” by
Nicoll and Pienkowski; “Princess Smartypants” by Cole, or “Jim and the
Beanstalk” by Briggs. The use of these books can facilitate the language
development and reading comprehension of English learners.

Conclusions. Taking into consideration all these positive and negative
features, we have to admit that the number and efficiency of the advantages
overweight the disadvantages. Working with a piece of literature, a story, or
a fairy tale is not an easy task. Students work hard, and throughout this pro-
cess, they have to see the results of their efforts, and the possible outcomes
can make their work more meaningful, purposeful and motivating [8].

It is also important to mention that choosing the appropriate piece of
literature is not an easy task. If the teacher wants to use a storybook dur-
ing the lessons, it must be accessible, valuable and relevant for children
learning English. According to G. Ellis and J. Brewster [8, p. 19], teachers
have to look for five main criteria when selecting storybooks: linguistic,
psychological, cognitive, social and cultural aspects. In addition, teach-
ers have to consider the text’s language level, literary devices, content/
subject matter, illustrations and layout also profoundly affect children.
The educational potential should also be considered (e. g. cross-curricular
links, learning styles), children’s motivation is of utmost importance, val-
ues that the text may convey, global issues and the content itself.

Unfortunately, in Transcarpathia, most school children cannot access
authentic foreign language literature at home or school. It is partly because
of the poor socioeconomic status of Transcarpathian people and, on the
other hand, because of the limited access to foreign language books, even
at bookstores.

The main pedagogical implications of the present analysis of the sci-
entific literature may be that:

— story-based education needs to be more widely disseminated and
promoted among practising teachers (e. g. in-service teacher training
courses about the use of children’s literature);

— English teacher candidates should be encouraged to use children’s
literature while at university (e. g. special courses, pedagogical practice);

—school management should support the purchase of foreign language
children’s literature;

— it would be worth contacting parents who might be supportive in
this regard.

The writer of the present study is conscious of the potential limits of
the paper. In the future, further studies can be made, e. g. a thorough anal-
ysis of the textbooks and coursebooks used in the English lessons in ele-
mentary and secondary schools in Ukraine. Based on the results, further
pedagogical implications can be made.
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HaBuaHHs KyJbTYpPH Ha YPOKaX iHO3eMHOI MOBH

Teaching culture in foreign language classes

Anomauin. Haguanns xynomypu Hayii, Mo8a siIKoi 6UBYAEMbCsl HA YPOKAX IHO-
3eMHOI MOBU 6 CYYACHIN YKPAIHCHKIU WKOM, € HAO38UYALIHO 8ANCIUBUM 3A60AH-
HAM Y cyuacHomy enobanizoganomy ceimi. Popmyeanus coyioKynibmypHoi Kom-
nemeHmHOCMI YuHi6 NoaA2ae 6 momy, Wo HAYiOHANbHA KYIbMypd PI3HUX KpaiH
BUBUAEMBCA HA 3AHAMMSAX 3 THO3EMHOI MO8U. 30Kpema, YuHi NOBUHHI YCi0oM-
AH06aAMU GIOMIHHOCII MidC PIOHOIW KYIbMYPOIo, KYIbMYpol, MO6Ad AKOi 6Us4a-
EMbCSl, MA THUWUMU KYTbIMYPAMU, d MAKOANC HaOY8amu HAGUYOK NOOOAAHHS CO-
YIOKYTIbmMypHUX GIOMIHHOCHEN. V 8U3HAUEHHT CROCO0I6 BUKIAOAHHS KYIbMYPU 34
OCHO8Y DepemMo GiOMIHHICMb MIXHC NOHAMMAMU «BEIUKA KVIbMYPA» ma «maia
Kyaemypay». «Benuka xynomypay micmumbs aimepamypy, KIACUUHY MY3UKY, ap-
Ximexkmypy, icmopuunux Oisiuie, 2eoepagito, 0CHOBHI YiHHOCMI, NO2NA0U YU Ne-
PEeKOHaHHS, HOPMU CYCRITbCMBA MOWO, MOOI K «MAna Kyibmypay nepeobayac
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