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Intercultural Approaches in Language Teaching

MixkKyIbTYPHUI MiAXiT y BUKJIaAaHHI MOB

Abstract. The intercultural approach in language teaching is aimed at
developing students' understanding and appreciation of different cultures,
their ability to communicate effectively across cultural barriers. This approach
recognizes that language and culture are closely related and that students need
to develop not only linguistic competence but also intercultural competence.
An intercultural approach in language teaching includes a number of actions
and strategies. Cultural immersion: engaging students in authentic cultural
experiences, such as visiting cultural sites, participating in cultural events, or
interacting with native speakers. Intercultural communication is becoming
increasingly important in our globalized world. This article explores the
principles of questioning, listening, and empathy as essential skills for successful
intercultural communication. It suggests various activities that language teachers
can use to promote these skills, such as reading literature, watching films, and
participating in cultural exchange programs. By incorporating intercultural
approaches into language teaching, educators can help prepare their students
for a diverse and interconnected world. This article discusses the importance
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of intercultural approaches in language teaching. It highlights the need for
learners to question their own assumptions and biases, and to develop the skills
of active listening and empathy. The article suggests various activities that can
help learners understand and appreciate different cultures, including watching
videos, participating in role-playing activities, and engaging in cultural exchange
programs. Overall, the article emphasizes the importance of preparing learners
for a globalized world where intercultural communication is essential.

Key words: education, culture, cultural approach, intercultural
communication.

Anomauia. MixckynomypHuti nioxio y 6UKIa0aHHI MO8 CHPAMOBAHUL HA PO3-
BUMOK Y CIMYOEHMI8 PO3YMIHHA MA OYIHKU PI3HUX KYIbmyp, iX 30amuicme epex-
MUBHO CRIIKYBAMUCA Yepe3 KyibmypHi 6ap'epu. Lleil nioxio eusnae, wjo mosa ma
KYIbmypa miCHO no8'si3ami, i wyo cmyoeHmu NOSUHHI pO36UBamu He miNbKu NiHeGi-
CIMUYHY KOMREMeHMHICMb, ale Ul MIXCKYTbmypHy Komnemenmuicmo. MisrcKyinb-
MypHUiL niOXi0 y GUKIAOAHHI MO8 MiCmumb HU3KYy Oill ma cmpamezii. Kynemypha
iMMepCIf. NPUBYAHHSA CIYOEHMIE 00 ABMEHMUYHUX KVIbIMYPHUX 00C8I0I8, MAKUX
AK 610610Y68AHHA KYILIMYPHUX RAM SMOK, Y4ACIb Y KVIbIMYPHUX 3aX00ax abo cnii-
KV8AHHSA 3 HOCIAMU MO8U. MidcKynomypHuil 0ianoe: CnpusiHis KOMYHIKAyii Mioc
CMYOeHmMAaMu 3 PI3HUX KYTbMYPHUX cepedosul, NIOMpUMKA 83aEMO0ii ma 0OMiHy
oymkamu. Kpumuune mucienis: CHONYKAHHSA CIyOeHmi6 00 KpUmu4Ho20 auanisy
CB0IX B1ACHUX KYIbMYPHUX NPUNYUEHb MA YA8NeHb, PO36UMKY Oilbll 8UMOHYe-
HO20 PO3YMIHHA THUWUX KYTbIYP.

Bazamoxynvmypni mamepianu.: euxopucmanta mamepianie, sKi 8i0oopaxca-
10Mmb PIBHOMAHIMHICMb KYIbMYp ma no2isdie, makux ax gimepamypa, @itomu,
MY3UKa ma mucmeymeo. Busuenns mosu uepes Kynvmypy: 6UKOPUCMAHHSA K)ilb-
MYPHUX MeM ma MeMamuKu K OCHOGU OJi GUGHEHHS MOBU, HaNPUKIA0, GUEUEH-
HsL iici, césm abo 36uuais y yinbosit Mosi. B yinomy, MidcKynbmypHuil nioxio
V BUKIIAOAHHI MO8 MAE HA Memi PO3GUMOK MINCKYIIbMYPHOI KOMNEmMeHMHOCmI
cmydenmis, sika nepedbavac 30amHicms eqoeKmuBHO CRIIKY8AMUCs uepe3 K)ilb-
mypui 6ap'epu, yinysamu ma nogaxcamu pizui KyibmypHi no2nsiou ma adanmy-
6amucs 00 Pi3HUX KYIbMYPHUX KOHmMeKcmig. Y cmammi npedcmasiena mooens
0C8IMHBLO2O NIOX00Y, WO NOEOHYE CUHME308AHI 3HAHHA, MYOPICMb, KYIbMYypY,
inmenexm i meopuicmu. 3’s1c08aH0 meHOeHYiI0 3a2albHUX 002080peHb NPobIem
cyuacHux cmpameziii i npocpam, ix akademiuri ma npakmuyHi acneKmu.

Knrouosi cnosa: oceima, kynbmypa, MidckKynomypHuil nioxio, 6UKIAOAHHS MOE.

Introduction. At the base of foreign language teaching and learning
the insight into and deeper understanding of the target languages cultures
has been a prominent aim with mobility growing and business becoming
more and more global, international language pedagogues and business
people alike have come to call for “intercultural skills”, “practical
cultural knowledge” or “international competence”. Especially, if
“communication” is synonymous for “genuine mutual understanding”.

Methods. Considering English teaching-learning strategies analysis,
it is necessary to emphasize, that the most valuable achievement of
the experience, consists in English learners’ promotion of creative use
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of the English language, a broaden vision of the English language, as
a rich developing language code system, and of learning the English
language as a creative unlimited process which serves for cultivation of
communicative perfection, culture, intelligence, knowledge — the chief
constituents of modern civilization cultural paradigm [4: p. 8].

Results and Discussions. We can reveal three major methods of
teaching intercultural skills from textbooks:

I. Teachers presenting information directly.

II. Students gathering information from different sources.

II1. Exposure to authenticity or near-authenticity.

From a language learning point of view, the three methods involve
a range of communicative learner language activities, more limited and
one-sided in the first case, with a concentration on comprehension and
note taking, leaving the learners mostly in the passive role of “consumers”
of facts and figures.

The information on the target cultures is usually referred to as
“representative” The information on the target cultures is usually delivered
by teachers or is presented in booklets or brochures. They are often of an
official character, published by ministries or publicly funded institutions.
Most European countries offer similar materials.

The second and the third of the above mentioned approaches involve
the learners more actively and in a more diversified range of activities.
Information gathering could mean: different groups of learners are engaged
working with different materials (texts, statistics, interviews, audio, video
and print materials, literary and journalistic texts etc.), consulting each
other, exchanging and comparing their insights, sometimes coming close
to an ideal communicative classroom, in which everybody is willing, able
and not just “told” to make some contributions, language and culture
learning as a process, involving all students, with teacher-facilitators and
teacher-organizers rather than traditional leaders.

Similar principles are applied when it comes to exposing learners to
authenticity [1-8]. This way of dealing with and learning from foreign
cultures is initiated in both environments: the former is frequently the case
when foreign students attend the same classes, or when forcing language
assistants are sent all over Europe, representing a given language, country
and culture “in person”, or when other (native speaker) guests are invited
into the foreign language classroom. Exposure also happens, when
learners deal with current authentic materials, or when problems of a
foreign culture are “transferred” through simulations or role plays.

Growing European mobility in general, exchange programmes and
study trips, internships and short university excursions to foreign countries
expose an ever growing number of learners directly and “authentically”
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to foreign life and “real” facts. Such practice was rather common before.
But russian war made it impossible.

Different as they may be, the above mentioned approaches have one
thing in common: they are applied in order to gain, pool, exchange and
eventually use information, they activate language skills, and in the
best of cases, they integrate these activities into an interactive foreign
language classroom.

The question of intercultural approaches in language teaching is based
on the following three principles:

1. “The Art of Questioning”

To see cultural phenomena within their own cutural contexts is not
always an easy task, partly due to a lack of exposure, partly due to deficits
in the availability and relevance of materials. It is suggested therefore that
one sensitizes oneself by training the “art of asking the right questions’
in one's own cultural environment. Not just because one's own cultural
environment is always “abundantly” at hand, but because we start from
the assumption that cultural (i.e. intercultural, interpretational ) skills are
not linked to a specific geographical region, country or area. They rather
resemble metaskills and transferable mental attitudes.

a) “Own and Foreign”

The example below makes use of both knowledge about own and
hypotheses about forcing cultures. In the following sequence of activities
the techniques of asking — verifying — questioning are used.

Topic: “Foreigners"

Why do foreigners come to, or stay in a country?

The learners are involved in a constant mutual process of finding
questions, looking for an answers, verifying hypotheses about own and
target country phenomena. The search for sources of information is part
of the learning process as well as sensitizing oneself, asking whether the
kind of questions asked with regard to one's own country would also
apply to target culture problems.

2. Doing Puzzles

The strategies suited, to gain deeper insight into the characteristics
of a foreign culture mentioned so far, do not aim at any kind of
“completeness". On the contrary: it is reminiscent of doing a puzzle:
there are always some part missing, only gradually is the whole picture
put together, parts of the whole are completed earlier, some, as it were,
will never be completed at all.

Intercultural competence is partial competence, allowing illustrative
insights. It means equipping learners with techniques and strategies that
might be of some help in unexpected, unforeseeable situations. In this
context it is not a weakness but a characteristic feature.
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Deficitawareness, which in such a scenario will develop simultaneously
with growing insight and increasing knowledge, will prevent learners
from jumping to hasty conclusions, or passing quick comments just after
quick superficial, first sight contacts.

“Doing puzzles” implies a second principle as well: working in
groups, dividing labour cooperating, seeking group consensus, trying
to get a maximum out of the expertise, skills and approaches of their
members. The idea is networking, using a variety of sources and materials,
delegating and putting single parts together. Emerging information gaps
function as incentives for getting more, and more detailed and varied
or specialised information, a starting point for trying to find yet another
angle from which to evaluate a certain cultural problem.

Take as an example, a tree, which some see as a symbol for a clean and
healthy environment, others just take it as “raw material” for carpenters
or librarians, to yet others it is just an obstruction to street traffic, in barren
countries it might be taken as an almost exotic object of desire, a symbol
for life, no matter how damaged it might be by acid rain. Interculturally
aware learners would have to develop some routine in ascertaining who
sees what, and in which way.

Doing puzzles requires social and interpersonal skills as well as
logical thinking, cognitive skills as well as empirical ones, all of which
resemble skills upon which intercultural competence is built, and which
fit very well with a communicative, learner centred approach to language
teaching.

3. Taking photographs and painting pictures

A learner of intercultural competence should be able and trained to do
both: take snap shots, reflecting describing and documenting reality on the
one hand, and taking a painter’s approach, on the other hand, interpreting
reality, dealing with feelings and atmosphere, moods and sentiments.

Again, the “photographer - painter approach” is not only confined
to interpreting otherness. One's own surrounding supplies a “training
ground’ to sensitize and to develop awareness for these aspects of a
certain society as well.

A training tool might be supplied by so-called “emotional affective
filters”. When exploring a foreign or one's own culture, the following
puzzle stones, i.e. the following questions might be used to develop and
include a range of views:

I. What is it that causes frustration to people, individuals or groups,
what upsets them and why?

II. Can the feelings be transferred to other cultural settings?

II1. Are there any visions or dreams expressed in letters to the editors
of daily papers or weekly magazines?
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IV. Are the people’s hopes specific for a certain culture or area, or do
people share feelings regardless of their passports or residences?

Information search is expanded by search for feelings and emotions.

The “painter - photographer awareness” is required when it comes to
interpreting objects of modern art, paintings, sculptures, in such abstract
areas, independent of specific linguistic or cultural contexts, the specific
required skills under discussion are made transparent most effectively.
Elements of creativity and of interpretation of artifacts therefore ought to
be taken into the standards of language tuition.

Conclusion. We think that using suggested intercultural approaches in
foreign language teaching would help to develop students understanding
and respect of different cultures. In such a manner an intercultural
mentality should be educated.
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