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Key challenges of teaching foreign languages
in terms of their mutual impact

Kiro4oBi BUKJIMKH BHKJIAJaHHA iHO3€eMHHX MOB
3 ypaxyBaHHSIM iX B3a€EMOBILINBY

Summary. The article deals with the study of linguistic interference in the
process of learning German as second foreign language after English. The works
of educationalists and researchers dedicated to this issue have been analyzed.
Nowadays, German language is considered to be an important educational
component in higher educational institutions of Ukraine, which is caused by the
prospects of its use for economic, cultural, and scientific purposes. When learning
two foreign languages, the knowledge of the first foreign language affects
the process of mastering the second one. This impact is defined as linguistic
interference, which can be both positive and negative. Specificity of simultaneous
(sequential) learning of German and English is determined by their close genetic
relationship. This can be clearly seen at morphological, lexico-semantic, syntactic
language levels. On the other hand, there are a lot of differences between these
Germanic languages in terms of vocabulary and grammar rules. In particular,
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at the lexico-semantic language level, there are some problems connected with
the correct use of the so-called «false friends of the translatory. In different
languages, these words and phrases have a similar or the same morphological
structure and are sometimes pronounced in a similar way, but differ in terms of
their semantics. As for syntactic level, linguistic interference is most common
at the initial stage of learning the second foreign language. This is determined, in
particular, by the fact that less time is usually given for its acquisition compared to
the duration of learning the first foreign language. The above-mentioned factors
cause difficulties at achieving a certain level of foreign language proficiency.
The article provides a description of the types of linguistic interference, pointing
to the ways to overcome its negative impact. In our opinion, a teacher should
combine paying attention to common features of German and English, on the one
hand, and emphasizing their distinctive features, on the other hand.

Key words: genetic relationship of languages, linguistic interference, lexico-
semantic level, syntactic level, simultaneous learning, sequential learning, “false
friends of the translator”.

Anomauyis. Cmamms npucésuena 00CIIONCEHHIO MOBHOI IHmeppepenyii
y npoyeci 6uB4eHHs HiMeybKkol MOBU K Opy2oi IHO3eMHOI Nicls AHeHiUCbKOL.
IIpoananizoeano npayi nedazocie ma OOCIIOHUKIG, Npuceayeni Oanitl npooie-
mamuyi. Cb0200HI HIMEYbKA MOBA B8ANCAEMBCS BANCTUBUM OCEIMHIM KOMNO-
HEHMOM Y 3aK1a0ax euwoi oceimu Ykpainu, wo 3ymosieHo nepcnekmueamu i
SUKOPUCAHHA 3 eKOHOMIYHOI, KYIbMYPHOI mMa HayKoeoio memoio. IIpu eu-
6UeHHi 080X [HO3EMHUX MO8 3HAHHA Nepuioi IHO3eMHOT MOBU 8NAUBAE HA NPO-
yec 080100inHA Opyeoio. Llell enaue eusnavacmvca AK MosHa inmepghepenyis,
wo modxce Oymu AK NO3UMUBHOKW, mak i Heeamusrow. Cneyugika 00HOYACHO-
20 (nocnioo8H020) UBYEHHs HIMeYbKOi ma aneniticbKoi M08 OemepMiHo8and
ixHbOI0 micHoI 2eHemuunol0 cnopionenicmio. Lle 0obpe npocmedsicyemvcs Ha
MOPDON02IUHOMY, 1EKCUKO-CEMAHMUYHOMY, CUHMAKCUYHOMY PIGHAX MO8U. 3 iH-
wo2o OOKY, ICHYE YUMANO JEKCUYHUX | 2paMamudHux 6IOMIHHOCMeEl MidC 3a-
SHAYEHUMU 2ePMAHCLKUMU MOBAMU. 30KpeMA, HA IEKCUKO-CEMAHMUYHOMY Di6HI
MOBU BUHUKAIOMYb Ne6HI npobiemu, no8 sA3ani 3 NPAGUNLHUM GUKOPUCTHAHHAM
MakK 36aHUX «XUOHUX OpY3i8 nepexaaoayay. Y pisHux mosax yi ciosa il c1060c-
NOLYYEHHS. MAIOMb CXOXHCY AO0 0OHAKOBY MOPPONOSIUHY CIMPYKMYPY ma iHOOi
NOOIOHO BUMOGIAIOMYCA, alle € PIZHUMU 3 MoyKu 30py cemanmuku. Lo cmo-
CYEMbCA CUHMAKCUYHO20 PIGHs, MO MOGHA iHmep@epenyis natvacmiue mae
Micye Ha NOYAMKOBOMY emani guguents Opyeoi inozemnoi mogu. 3oxpema, ye
3YMOGIEHO MUM, WO HA ii 3AC60€HHSA 3a36Utall 6I0800UMbCA MeHUle Y4acy No-
PDIGHAHO 3 MPUBANICMIO 8UBYEHHS NePULOT THO3eMHOT MO8U. 32adani suwe ax-
Mopu CRPUHUKIOIOMb MPYOHOWE NPU OOCASHEHHI 6I0N0BIOHO20 Di6HS 60100IHHS
iHO3eMHOI0 MOBOKW. Y cmammi nOOaHO XapakmepucmuKy munieé MogHoi inmep-
Gepenyii, exazano na WAAXU NOOONAHHA HE2AMUBHO20 GNIUBY YbO2O NiH2GiC-
muunoeo sguwa. Ha nawy 0ymky, suxiadau nosunen nocowyeamu aKyenmy-
BAHHS HA CNIILHUX PUCAX HIMEYbKOL ma aueniticbkoi Mos, 3 00H020 OOKY, ma
BUOKPEMIIEHH IXHIX GIOMIHHUX PUC, 3 IHULO2O.

Knruosi cnoea: zenemuuna cnopionenicms M08, MOGHA inmepgepenyis,
JIEeKCUKO-CeMANMUYHULL Pi8eHb, CUHTNAKCUYHULL PIBEHb, 0OHOUACHE BUBYEHMHS, NO-
Ci00BHE BUBUEHHS, «XUOHI OpPY3i NEpeknadauay.
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Introduction. Learning German language plays a significant role
in modern higher education system, which is determined by a number
of geographical and social factors. German is an official language in
such highly developed European countries as Germany, Austria, Switz-
erland, Belgium, Luxembourg, Liechtenstein. Germany is considered to
be the world’s largest exporting country. Therefore, there are a number
of prospects of international economic cooperation facilitating a high
level of German language competence. German is widely spoken on the
territory of the European Union, ranking second in terms of prevalence
in Europe. Besides, German is the second most widely used language of
science, and Germany itself is the country that offers the largest num-
ber of educational and cultural programs compared to other European
countries [1, p. 26]. This creates excellent prerequisites for students and
teachers to increase the level of academic mobility, to improve skills
and qualifications, as well as to get better career chances thanks to their
German language proficiency.

Over the last decades, there has been a significant increase in the status
of foreign languages in general thanks to the changes of socio-political
orientation of our country resulted in new approaches and forms of inter-
national cooperation. It is declared in a number of official documents,
projects, and guidelines, such as the «Common European Framework of
Reference for Languages: Learning, Teaching, Assessment» (CEFRL)
put together by the Council of Europe as the main part of the project
«Language Learning for European Citizenship». The CEFRL has it that
better acquisition of European languages can contribute to communica-
tion and interaction between European countries having different native
languages. It will facilitate to maintain European mobility, mutual under-
standing, cooperation, as well as to overcome prejudice and discrimina-
tion [9, p. 312].

The analysis of scientific papers shows that this issue has been studied
in a number of scientific papers both in Ukraine and abroad. This con-
cerns primarily the works of Ukrainian educationalists and methodolo-
gists, whose research is focused on establishing the peculiarities of learn-
ing second foreign language in institutions of higher education [8; 9],
learning and teaching German as second foreign language [1; 3; 10],
identifying key types of linguistic interference [2], disclosing the essence
of linguistic interference processes in teaching German and English lan-
guages [4; 5; 6; 11].

Methodology. To provide a comprehensive study of the above-men-
tioned issues, the following methods of scientific research have been
applied in the article. Using the descriptive method has contributed to
determining the essence and basic features of linguistic interference, as
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well as its types at morphological, lexico-semantic, syntactic language
levels. The methods of analysis and synthesis have helped us at studying
different viewpoints of researchers and educationalists regarding positive
and negative impact of linguistic interference at simultaneous (sequen-
tial) learning of German and English. The inductive method has been
applied in the process of revealing key factors of mutual impact of the
given Germanic languages, generalizing the ways to overcome difficu-
Ities at achieving a certain level of foreign language proficiency caused by
the studied language phenomenon.

Results and Discussion. According to the researchers, there are few
textbooks for learning German which would take into account its sequen-
tial acquiring after English. Therefore, teachers face the need to develop
the necessary educational material such as tasks, tests, and other exercises
on their own. Quite often, the preparation of these tasks suggests that stu-
dents are required to use their knowledge of English as their first foreign
language [10].

On the other hand, there is an opinion in the methodology that expresses
warning about the simultaneous learning of two foreign languages, point-
ing to the negative aspect of their interaction [12, p. 646]. Actually, in the
process of acquiring a new language, a student uses his (her) knowledge
and skills of the language that was learned before. The results of this sort
of knowledge transfer can be both positive and negative, since it doesn’t
often match the specificity of the new language being learned. This phe-
nomenon is called linguistic interference [9, p. 312].

As it can be seen, the main goal of learning German as second foreign
language after English is to develop communication skills along with the
willingness to participate in intercultural processes. In addition to this,
German language proficiency contributes to developing a higher level of
intercultural communication competence, which allows students to dis-
cover the cultural values of German-speaking countries [1, p. 29].

Thus, modern challenges in teaching foreign languages require find
out key features and types of linguistic interference in the process of
learning vocabulary and grammar structures of German as second for-
eign language after English. In our opinion, it can be approached through
taking into consideration the degree of genetic relationship between the
two studied Germanic languages. This will be useful at providing a more
detailed description of linguistic interference, in particular, establishing
effective ways to overcome its negative impact.

One of the main factors facilitating the process of learning German
as second foreign language after English is that they both belong to the
same branch of the Indo-European language family, namely the Germanic
languages. Hence there is close genetic similarity, expressed at different
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language levels. First of all, this can be seen at the lexico-semantic level
concerning various parts of speech, especially at the initial stage of
learning the language [1, p. 27] (der Hut — a hat; der Pfeffer — pepper;
bringen — to bring; trinken — to drink; neu — new; lange — long,; welcher —
which; in — in).

There is also a significant level of similarity in word-building pro-
cesses, particularly at making compound nouns and affixation (der Teelof-
fel (der Tee + der Léffel) — a teaspoon (tea + a spoon); das Klassenzim-
mer (die Klasse + das Zimmer) — a classroom (a class + a room),; die
Freundschaft (der Freund + -schaft) — friendship (a friend + -ship)).

Another sign of the relationship between German and English is the
use of internationalisms (mainly of Greek or Latin origin) in both lan-
guages, accompanied by a greater or lesser degree of their morphological
assimilation (der Dialog — a dialogue; die Energie — energy; studieren —
to study).

As for syntactic level, a high degree of genetic relationship is fea-
tured by a number of similar grammar structures of both Germanic lan-
guages [5]. Below, there are just a few spectacular examples:

- similar rules of using definite and indefinite articles (Das ist ein
Wagen. Der Wagen ist schnell. — This is a car. The car goes fast.);

- function of linking verbs (Diese Biicher sind alt. — These books are
old.);

- verbs are divided into regular (fragen (fragte, gefragt) — to ask
(asked, asked)) and irregular (essen (ass, gegessen) — to eat (ate, eaten));

- using auxiliary verbs at creating past forms and the passive (Ich habe
das Friihstiick gemacht. — I have made the breakfast.; Das Bild wurde von
Peter gemalt. — The picture was painted by Peter.),

- negative sentences have only one negation word (Du hast nichts
bemerkt. — You have not noticed anything.);

- similarity in making comparative and superlative forms of adjectives
and adverbs (klein (kleiner, am kleinsten) — small (smaller, the smallest))
including some common exceptions (gut (besser, am besten) — good (bet-
ter, the best)).

On the other hand, both at the lexico-semantic and syntactic levels,
there are a lot of differences between German and English. This leads to
confusing and mistaking, making the process of acquiring a proper for-
eign language competence more difficult. In our opinion, there are two
general problems students face at the initial stage of learning German
vocabulary after English:

- a significant part of the vocabulary is completely different in both
analyzed languages (der Hund — a dog; die Wurst — sausage; kaufen — to
buy; schon — beautiful,; schlecht — badly; weil — because);
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- there are so-called «false friends of the translator». In different lan-
guages, these words and phrases have a similar or the same morphological
structure and are sometimes pronounced in a similar way, but differ in
terms of their semantics. At the initial stage of learning German as second
foreign language after English, a typical example is the verb bekommen,
which means fo receive in English, being often confused with the English
verb to become. Other good examples include: die Mode (fashion in Eng-
lish) — a mode (der Modus in German); die Art (a way, sort, kind in Eng-
lish) — art (die Kunst in German); spenden (to donate in English) — to
spend (ausgeben, verbringen in German); locken (to lure in English) — to
lock (zuschlieflen in German).

Regarding syntactic and morphological differences, we should also
mention the conjugation of verbs and declension of nouns, pronouns,
and adjectives. In German, word forms are made by changing the arti-
cle or adding grammatical endings. This is not a characteristic feature of
English (ich lerne, du lernst — I learn_, you learn _; Das ist dein Vater.
Du hilfst deinem Vater. — It’s your father. You help your father.). There
are also a number of confusing rules in terms of word order (Wir gehen
am Abend (when?) ins Kino (where?). — We go to the cinema (where?)
in the evening (when?)).

Confusing the above-mentioned rules resulted in making systematic
mistakes, is a good proof of the negative impact of linguistic interfer-
ence, namely the use of elements belonging to one language in a situation
where a written or oral act of communication takes place in another lan-
guage. Linguistic interference is mutual influence of language systems
that occurs in the process of learning a foreign language or simultaneous
(sequential) learning several foreign languages [11, p. 87]. In the first
of the cases mentioned, mutual impact takes place between native and
foreign languages, while in the second one — between foreign languages
being learned. The latter can be explained by the wish to reduce the
impact of the native language, which results in the use of skills acquired
in the process of learning the first foreign language [4, p. 242]. The next
reason for significant influence of the level of knowledge of English on
the acquisition of German by Ukrainian students is the fact that Ukrainian
belongs to a different language group, namely the Slavic languages. As a
result, there is a much lower degree of its genetic relationship to both for-
eign languages described in the article.

Therefore, the following types of linguistic interference can be singled
out[11, p. 87]:

- using words, word forms, phrases of the first foreign language in
the second foreign language. This is often expressed by confusing lex-
ical units that have similar morphological structure or pronunciation
(my Bruder instead of mein Bruder);
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- following syntactic and word-building models of the first foreign
language at choosing relevant word forms and sentences in the second
foreign language. A good example of confusing English and German in
the process of their simultaneous (sequential) acquiring is making past
tenses. For example, in the sentence Die Frau spieled Tennis there is a
mistake in using the past form of the verb spielen, which is formed by
means of adding the suffix -te (not -ed) in German;

- transferring the syntactic structure of the first foreign language sys-
tem to the one of the second language. This concerns mainly the position
of auxiliary verbs in a sentence. That is why, there are two mistakes in
the syntactic construction Am Wochenende wir sind gegangen ins Kino
(confusing the positions of both the auxiliary verb and the past participle).

The frequency of linguistic interference is determined by the follow-
ing factors:

- native language proficiency level (which is inversely proportional to
the interference impact);

- first foreign language proficiency level (the higher it is, the weaker
the impact of linguistic interference is);

- time interval between the periods of learning two foreign languages
(a longer interval reduces the influence of knowledge of the first foreign
language on the process of learning the second foreign language and vice
versa).

As for syntactic level, linguistic interference is most common at the
initial stage of acquiring the second foreign language. This is determined,
in particular, by the fact that less time is usually given for its acquisition
compared to the duration of learning the first foreign language. This leads
to higher lesson intensity, when students have to master a larger amount
of information. More concise explanations, fewer exercises to consolidate
the material being studied should also be taken into consideration [5].

A number of educationalists and researchers are of the opinion that
an effective means of overcoming interference at the syntactic level is
the use of a large number of exercises and revision of previously learned
material. In this way, better consolidation is achieved. This contributes to
transforming knowledge of the rules into a well-trained skill [4, p. 243].

On the basis of the foregoing, lexical and grammatical ways to over-
come negative linguistic interference can be singled out. These ways are
recommended to be taken into consideration at developing different types
of teaching materials for students of higher educational institutions.

The lexical way includes:

- using international words, which in Germanic languages are mainly
of Greek or Latin origin, emphasizing differences in their pronunciation
and spelling in German and English, respectively;
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- creating tables and lists of similar vocabulary in both foreign lan-
guages to enrich language proficiency and avoid mistakes caused by con-
fusing;

- paying attention to the «false friends of the translator», explaining
differences in their meanings.

In its turn, the grammatical way to overcome negative linguistic inter-
ference includes:

- a thorough analysis of grammatical systems of two foreign languages
in order to identify similarities and differences in formation and use of
corresponding grammatical categories;

- developing an appropriate complex of exercises based on the com-
parative analysis of grammar structures of both foreign languages to pre-
vent confusing;

- encouraging students to independent study and identifying differ-
ences in word-building and grammar structures in German and English,
providing verification and consolidation through involving them into
group discussions [11, p. 88].

It should be mentioned that a lot of researchers point to the positive
effect of the interaction of two foreign languages in the process of their
simultaneous or sequential learning. Actually, the first foreign language
proficiency contributes to the development of receptive and productive
skills during the acquisition of the second foreign language [10]. An
important role here is played by the degree of genetic relationship between
both foreign languages, which is directly proportional to the optimiza-
tion of the process of acquiring new vocabulary and syntactic structures
through drawing linguistic parallels. At the same time, the teacher’s abil-
ity to emphasize key distinctive features of both foreign languages and
consolidate this information through relevant exercises helps to prevent
and overcome the negative impact of linguistic interference.

However, it should be taken into account that students have possibly
become familiar with some types of exercises based on their first foreign
language proficiency. Thus, they are able to develop their own strategy
for mastering vocabulary and grammar, using this strategy in the process
of learning the second foreign language [1, p. 28]. The analysis of mem-
ory mechanisms shows that the efficiency of memorizing new educa-
tional material increases if it is associated with something that is already
known. Therefore, it is recommended to refuse from out-of-context learn-
ing words and phrases. Instead, it is considered to be more efficient to use
knowledge and skills acquired during learning the first foreign language,
while the level of native language proficiency should be taken into con-
sideration as well [7, p. 5].
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Conclusions. Thus, it can be argued that a higher degree of opti-
mizing the process of learning German as second foreign language after
English can be achieved under the condition of taking into consideration
both positive and negative influence of linguistic interference. The latter
plays both positive and negative role in mastering new vocabulary and
syntactic constructions of German language at referring to previously
known English patterns. Last but not least, close genetic relationship of
both foreign languages is considered to be a determining factor. In our
opinion, combination of searching for analogy and opposition are effi-
cient means to overcome the negative impact of interference in lexical
and grammatical ways. Therefore, in order to achieve the expected level
of foreign language proficiency, it is important to pay attention to com-
mon and distinctive features of both German and English at the morpho-
logical, lexico-semantic and syntactic levels. It is the teacher who has to
distinguish them while presenting and training each part of the curricu-
lum. The ability of students to apply empirically developed strategies
of learning their first foreign language for mastering the second one is
also a significant condition to be taken into consideration. Therefore, the
level of English language proficiency is one of the determining factors
for optimizing the learning process in this case. We see the prospects of
the given research in the possibility of using its results at developing new
learning activities to study German as second foreign language in higher
educational institutions.
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