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Reflective thinking in the ESL classroom

Poasb peduiekcMBHOTO MHUCJIEHHS Y BUBYEHHI aHIIicbKOT
SIK Ipyroi iHo3eMHOI MOBHU

Summary. The article is focused on the analysis of reflective thinking and
why it should be applied in the ESL classroom. Reflective thinking plays a crucial
role in the English as a Second Language (ESL) classroom, facilitating both
teaching effectiveness and student learning outcomes. It encourages teachers
to critically analyze their instructional strategies, classroom interactions, and
students’ progress to make informed decisions for improvement. Reflective
thinking fosters metacognitive awareness, enabling ESL learners to evaluate
their language learning processes, identify challenges, and develop effective
strategies to enhance their proficiency.

One of the key aspects of reflective thinking in the ESL classroom is self-
assessment. Teachers who engage in reflective practice continuously assess
their lesson plans, teaching methodologies, and student engagement. They may
use journals, peer observations, or video recordings of their lessons to analyze
their teaching practices. This process allows them to recognize areas for growth
and adapt their approaches to meet the diverse needs of students. Similarly,
students benefit from self-reflection by identifying strengths and weaknesses in
their language skills. By keeping learning journals or participating in guided
discussions about their progress, they become more aware of their learning styles
and develop self-regulated learning habits.

Another important element is feedback and dialogue. Encouraging students
to engage in reflective discussions about their learning experiences enhances
their ability to articulate thoughts in English while refining their critical thinking
skills. Teachers can integrate reflection through structured activities such as
think-pair-share exercises, peer reviews, and class discussions. These activities
provide students with opportunities to analyze their learning progress, set goals,
and explore new ways of improving their language skills.

Furthermore, reflective thinking in the ESL classroom supports a growth
mindset, promoting resilience and motivation among learners. When students
reflect on their experiences, they recognize the value of persistence and effort
in language acquisition. Teachers can foster this mindset by modeling reflective

419



behavior, sharing personal learning experiences, and encouraging students to
view mistakes as opportunities for growth rather than failures.

Incorporating reflective thinking into the ESL classroom benefits both teachers
and students, leading to a more dynamic, student-centered learning environment.
By cultivating self-awareness, critical analysis, and continuous improvement,
reflection enhances the overall effectiveness of language education and prepares
students for lifelong learning.

Key words: reflective thinking, thinking process, critical thinking, analyzing,
English as a second language, classroom, teacher, student.

Anomauin. Cmammio npucesyeno aHanizy peprekmueHoco MUCienHs ma
YoMy 8apmo 3acmoco8y8amu yel IHCmpyMenm Npu 6U8UeHHi AHNIlCbKOI, K
Opyeoi iHo3emHOi Mosu. Pegrexcusne mucienHs 8idicpac KarO4o8y poib Hpu
BUBYEHHI AHeTIUCHKOT, 5K Opyeoi inozemnoi mosu (ESL), cnpusitouu ax egpexmue-
HOCMI GUKIAOAHHS, MAK | pe3yIbIamam HaA4aHHs cnmyoenmis. Bono 3aoxouye
6UUMENI8 KPUMUYHO AHANIZY8amu c80i Memoou UKIAOAHHS, 83AEMO0II0 6 KIaci
ma npozpec yunie, wob yxeamnosamu 06IPYHMOBAHI piuenHts: O NOKPAUCHHSL.
s yunie siKi 6usuaioms aHniticoky, sik opyey inozemny mogy (ESL) peghnexcus-
He MUCTIeHHS CNPUAE PO3BUMKY MEMAaKoesHimuUeHoi 0bisnanocmi, donomazarodu
iM oyinlosamu npoyecu GUUEHHs MOSU, GUSHAYAMU MPYOHOWI mMa po3poonAmu
epexmuerni cmpamezii 01 NIOBUWEHHS CBOET KOMNEMEHMHOCHII.

OOHUM (3 KNIOYOBUX ACNEKMI8 PehleKCUBHO20 MUCTIeHHS Y 8USUEHHI aHaill-
cbKoi, aK Opyeoi inosemuoi mosu (ESL) € camooyinka. Buumeni, axi satimaromvca
peghrnexcugnolo npakmuxoio, NOCMIIHO OYIHIOIOMb C8OT NIAAHU YPOKIB, Memoou
BUKIAOAHHA MA PiGeHb 3amyueHoCmi cmyoenmis. Bonu mooicyms euxopucmo-
8Y8amu JHCYPHANU, CHOCMEPEdICcenHs Koniee abo 6i0eo3anucu ceoix 3anamo Ol
ananizy eiacroi suxnaoayvkoi npaxmuxu. Lleti npoyec 0ozeonsic im eusens-
mu cghepu 051 po36umKy ma adanniyeamu c8oi nioxoou ionogioHo 00 pi3HO-
MAHImMHUX nomped cmyoenmis. AHANOSIYHO, CIYOeHMU OMPUMYIOMb KOPUCTD
810 CAMOAHANIZY, BUSHAYAIOHU C8OT CUNbHI MA CAAOKI CMOPOHU Y BUBYEHHT MOBUL.
Beoenns naguanonux scypHanie abo yuacms y Kepogauux 002080PEHHAX oo ix-
Hb020 npocpecy 00NoMazac im Kpauje yceiooM08amu 1ACHU CIMUlb HA8YAHHS
ma po36ueamu HABUUKU CAMOPE2YTbOBAHO20 HAGUAHHSL.

Ll]e 00HUM BadICIUBUM eleMeHmOoM € 360POMHULL 368 30K I dianoe. 3aoxoueH-
HSL cmyOeHmia 00 peieKcusHux 062080peHb Npo IXHil 00C8I0 HABUAHHI NiOGU-
wye ixwio 30amuicms opmymosamu OYMKU AHIUCHKOIO MOB0I0, 0OHOYACHO
po3susalouy Kpumuyne Mucienus. Buumeni modxcymo inmeepysamu peghnexciio
uepe3 CMpYKmMypoeaHi 3a60aHHs, Maxi AK Npasu «no0ymMau-nooinucb-062060-
pu», 83aeMHi peyensii ma xknacosi ouckycii. Li saxoou naoarome cmyodenmam
MOJACIUBICMb AHANIZYBAMU CBIll HABUANLHULL npocpec, CMAGUMU YiNi ma 3Haxo-
oumu Ho8i cnocobu 8600CKOHANEHHS MOGHUX HABUUOK.

Kpim moeo, peghnexcuene mucienna y 6us4eHHi ameniticbkoi, K Opy2oi iHo-
semHoi mosu (ESL) niompumye mucienHs opieHmosane Ha 3pOCMAHHA, CRPUsio-
yy cmitikocmi ma momusayii ceped yunie. Konu cmyoenmu ananizyioms c6iil 00-
€8I0, 60HU YCEIOOMIIOIOMb YIHHICIb HANONE2TUBOCII MA 3YCUTL ) BUBYEHH] MOBU.
Buumeni moocymo cnpusmu ¢hpopmyeannio maxoeo MUcCieHHs, O0eMOHCPYIouU
peqhrekcusHy noediHKy, OLIAYUCL GLACHUM HABYATLHUM O0CBIOOM 1 3A0X0UyHOYU
CmyOenmie CHpuiMamu NOMUIKU K MOXCIUBOCTI O/l PO3GUMKY, A He AK Hegoaui.
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Inmezpayiss peieKCUBHO20 MUCTEHHA Y SUSUEHHI AH2NICbKOI, K O0py2oi
inosemnoi mosu (ESL) npunocums kopucmuv Ak euumensim, max i cmyOeHmam,
cmeopioouy Oib OUHAMIYHE MA OPIEHMOBAHE HA YUHIE HABYAIbHE CepedoslU-
we. Po3eumox camoyceioomienns, KpumuiuHo2o ananizy ma npazHenus 0o besne-
PEPBHOCO BOOCKOHANEHHS NIOBUWYE 3A2ANbHY eheKMUBHICMb MOBHOI 0cgimu ma
2omye cmyoeHmia 00 HAGUAHHS NPOMALOM YCbO2O ICUTNMISL.

Kniouogi cnosa: pegprexcusne mucienns, npoyec MUcieHHs, KpUmuiHe Muc-
JIeHHA, aHani3, aHeniicbKa K 0py2a Mo6d, KIACHA KIMHAMA, 64Umeltb, CHyOeHm.

Introduction. Reflective thinking is a part of the thinking process
that focuses on analyzing and drawing conclusions regarding past
actions.

In a teaching context, reflective thinking refers to encouraging students
always to reflect upon the information they have and what they still need
to obtain and helping them find ways to reduce that gap throughout the
learning process constantly.

The need to reflect is considered to be a part of our nature and the
premises to reflective thinking are intertwined with our reality, which can
be interpreted in the following ways:

— Students are naturally curious;

— Teachers need to find a way to keep curiosity in learning without
squashing it and killing students’ creativity;

— Teachers need to nurture this curiosity to go not only at the beginning
of an activity but at the end as well. It’s important to allow our students
to go beyond in order to activate their critical thinking and, thus, ability
to self-reflect.

What is more, it is difficult to understate the importance of reflective
practice for learning. Dewey states that «We do not learn from
experience... we learn from reflecting on experience» [1], which means
that the experience alone does not necessarily lead to learning; it is
the reflection that makes sense of the experience to us and hence makes
the experience meaningful for us.

We must say, that the importance of reflection in ESL classrooms is
quite obvious. There are some proofs:

— It builds more resilient students.

When the students are able to reflect, they can go beyond and improve
their weak spots. Sometimes, our students hit the wall, and they can’t
move on. But when they are able to reflect, they can analyze what’s wrong
and why they can’t do this or that. Once they realize that things aren’t
working, they can find solutions and depend less on use. Thus, reflection
allows students to be less dependent on teachers.

— It helps students to display their grit — passion, and perseverance for
long-term goals.
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When you can reflect on what you’re doing, it means you can think of
how you can do it this way or the other way in the long term. The ongoing
reflection makes us long-term learners.

— Ithelps them become autonomous learners and take full responsibility
for their learning.

The subject matter of the study in reflective thinking refers to the
processes, strategies, and impacts of self-analysis and critical evaluation
in learning and teaching. It explores how teachers and students engage
in reflection to enhance language acquisition, improve instructional
methods, and foster a deeper understanding of learning experiences in
the ESL classroom. The objective of reflective thinking is to develop
self-awareness, critical analysis, and continuous improvement in both
teaching and learning. It aims to help teachers refine their instructional
strategies and enable students to assess their learning processes, identify
challenges, and adopt effective problem-solving techniques. In the ESL
classroom, reflective thinking fosters metacognition, enhances language
acquisition, and promotes a more student-centered and adaptive learning
environment.

Methodology/Methods. Methodology in reflective thinking involves
various qualitative and quantitative approaches to analyzing self-
assessment and critical evaluation in teaching and learning. Common
methods include reflective journals, teacher and student self-assessments,
peer observations, and feedback sessions. Action research is frequently
used, allowing educators to systematically examine and refine theirteaching
practices through cycles of reflection and modification. Additionally, case
studies and interviews help explore individual experiences with reflective
thinking. In the ESL classroom, these methodologies enable both
teachers and students to gain deeper insights into their learning processes,
improving engagement and instructional effectiveness.

Results and Discussion. There are a number of moments throughout
the learning process when reflection can be introduced to great effect.

First of all, before something important:

— Ask students to run through what they already know about the topic
and share it with you in order to make them aware of the knowledge they
already have or the gaps they need to cover.

— Before students are expected to do something — write a paper,
choose a project, solve a problem, apply their learning, etc. Pausing here
again provides an opening to assess understanding and simultaneously
reinforces the connection between their learning and its practical use. It
also makes it more likely that students will make good, well-informed
choices as we advance.

Then, during something important:
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— To the extent that students are working on research or other long-
term projects, recurring reflection (on their own and with faculty) becomes
a way to become conscious about the research process and the many
assumptions and decisions that can inform it, as well as to assess various
methods for uncovering and creating and acting upon information and
knowledge. A checklist or short reflective paper can be a good process
method.

And finally, after something important:

— You can also introduce this kind of activity just after discussing a
topic so that students can assess their understanding of the material—
and perhaps so that you can assess their understanding, too. This also
gives them a chance to think about how the material might relate to other
material they’ve studied, to their lived experience more generally, or to
broader social dynamics or issues.

— At a moment like this — just after a learning experience — you
can focus reflection on not just the material but also on the experience of
learning. You could ask students what was most effective in helping them
to understand (for example, was it when the teacher restated the main
points, when visual aids were used, when students did hands-on work
applying the ideas, or when they debated the topic?), and which moments
left them the most confused. Whatever the form, activities like these can
provide you with teaching feedback and give students insight into their
own learning processes.

The most common place for a reflective thinking process is a class.
How to introduce reflection into your lessons:

— Making sure that you give students enough time to analyze all
aspects of a question before answering it.

— Constantly assessing learning situations to determine what the
students already know, what they need to know but don’t, and what they
learned from the whole experience.

— Providing support to students and encouraging them to analyze and
evaluate their conclusions constantly.

— Giving them tasks they are likely to encounter in everyday life and
encouraging them to reflect on how they chose to complete them.

— Stimulating their ability to think reflectively by asking them
questions that require logical reasoning and providing evidence.

— Guiding them through their thought process by providing various
helpful explanations.

— Exposing students to different points of view by creating intellectually
diverse groups and encouraging group activities

— Adopting a less structured learning context by allowing students to
discover what they think is relevant and important to their education
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— Encouraging students to write down their opinions on various
matters, give valid, logical, and factual reasons for why they hold those
opinions, acknowledge opposite viewpoints, and look for weaknesses in
their own arguments.

By the way, there are many problems to anticipate while prompting
students to reflect on their progress, for instance:

— Time: Reflection takes time, but if the only time we allocate to it
is home learning time, we should not be surprised when it is ineffective.
Reflection is best when it begins immediately, and adjacent to the
experience we are reflecting on. We have missed an opportunity if we
let our students leave our classroom without time to reflect upon their
learning.

— Modelling: When do our students see adults, especially teachers,
reflecting on their learning? If the answer is almost never, how might
we change this? What opportunities might we make to join with our
students in reflective practice such that they see what it looks like for an
experienced learner?

— Routines: When we make reflection a routine part of our classroom,
we ensure it is valued. Schools run on routines and have a routine for
everything that is important. If we don’t have routines for reflective
practice, but we do have routines for putting our bags on a hook, do we
truly value reflection?

— Language: Our students benefit from learning a language that
supports their reflective practice. This might be as simple as a set of
questions we ask as we reflect. Of these, perhaps the most powerful are
versions of « What makes you say or think that?». It is also advantageous
to consider how our thinking has changed through the use of routines
such as «I used to think... but now I think...»

— Interactions: Creating a safe space in which to reflect occurs as a
result of our positive interactions with our students. If in our interactions
with students, we send the message that we seek only correct answers or
responses that stroke our fragile egos, student reflections will be shallow
and false. When we value genuine reflections, we also value students
sharing their misunderstandings and the times when our teaching missed
the mark. How we respond will set the tone and encourage continued
reflection or end it quickly.

— Environment: Do we have space away from noise and distraction?
Are there calm spaces where individuals might be alone with their
thoughts? Do our walls share examples of our reflective practice or
only samples of finished work that suggest the learning ceases when the
assignment is published?
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We must confess, that the process of reflective thinking demands var-
ious actions. There is a wide range of activities and strategies that enable
reflective thinking and improving implementation in the class.

— What? So What? What Now?

One of the most straight-forward frameworks to support critical
reflection is Rolfes’, Freshwaters’ and Jaspers’ (2001) [4] reflective
model based upon three simple questions: What? So what? Now what?.
The What? part is simply describing the situation. The So what? part is
where what happened is analyzed and explained. It is where most of the
references will be if required. Rolfe et al. consider the final part Now
what? as the one that can make the greatest contribution to practice [4].

What? What happened? What did you learn? What did you do? What
did you expect? What was different? What was your reaction?

So What? Why does it matter? What are the consequences and
meanings of your experiences? How do your experiences link to your
academic, professional and/or personal development?

Now What? What are you going to do as a result of your experiences?
What will you do differently? How will you apply what you have learned?

— The Gibbs’ (1988) reflection model [2].

This model is particularly useful for helping students learn from
situations that they experience regularly, particularly those that do not go
as anticipated. Although this model can be easy for beginners because it
has six steps to work through, it has been criticized for a lack of critical
thinking and analysis or an attempt for the student to view the experience
from different perspectives.

Description

Action Plan ’ -‘ Fealings
Gibbs
‘ Reflective ‘

Cycle
Canclution . ‘, Evaluation

Dascription

Fig. 1. Gibbs Reflective Cycle
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Step 1: Description: what happened?

Potential prompts: What, where and when did this happen? What did
you do? In what order did things occur? What were you responsible for?
What was the result?

Step 2: Feelings: what were you thinking?

Potential prompts: What was your initial reaction, and what does this
tell you? Did your feelings change? What were you thinking? What did
you feel during / after the situation? What do you think about it now?
What do you think other people feel about the situation now?

Step 3: Evaluation: What was good or bad about the experience?

Potential prompts: What went well? What were the challenges? Who/
what was unhelpful? Why? What did you and others do to contribute to
the situation (positively or negatively)? What needs improvement?

Step 4: Analysis: What sense can you make of the situation?

Potential prompts: What similarities or differences are there between
this experience and other experiences? What choices did you make and
what effect did they have? What did you do well? What did others do
well? What went wrong or did not turn out how it should have been done?
In what way did you or others contribute to this?

Step 5: Conclusion: what else could you have done?

Potential prompts: What factors that affected the outcome? What
might have been some alternative actions or approaches? What might you
have done differently? Could negative events be avoided? Could positive
events be made more effective?

Step 6: Action plan: what will you do next time?

Potential prompts: If a similar situation/experience arose again, what
would you do? What will you do if you encounter this kind of situation
again? What will you do in the future to increase the likelihood of similar
positive outcomes and minimize the likelihood of similar negative
outcomes? What do you need to learn?

Others activities:

— Rose, Thorn, Bud to activate students’ thinking and prompt them to
reflect on their day [3].

— Self-reflection score sheet. It prompts learners to score themselves
based on their performance in different areas of the classroom. Once the
task is complete, take time to discuss each category and brainstorm ways
to enhance all learning experiences and areas.

— Time capsule. Creating a time capsule is something that can be done
individually or collaborated on as a class. At the beginning of the year,
have students place a few keepsakes and notes into a capsule. Bury it and
then dig it up at the end of the year to reflect on all that has changed.
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— Word collages. This self-awareness activity gives learners an
opportunity to reflect on personal values, beliefs, and more!

— Strengths and challenges. This mindfulness practice helps students
outline their strengths and personal challenges. To extend the activity,
have learners develop an action plan for how they wish to overcome the
difficulties they face.

— Reflection buddy. Pair your students up and have them spend a few
minutes reflecting together. This activity can be completed after a specific
task or at the end of the school day. Be sure to design an appropriate
structure for asking and answering self-reflection activities so that
everyone remains on track with the task at hand.

Conclusions. In conclusion, this study highlights the essential role
of reflective thinking in enhancing critical thinking, decision-making,
and problem-solving skills. Through reflective practices, individuals are
better equipped to assess their experiences, identify strengths and weak-
nesses, and apply learned lessons to future situations. The findings sug-
gest that reflective thinking fosters deeper learning and personal growth,
particularly in educational and professional settings. However, the study
also indicates that effective reflection requires guidance, time, and a struc-
tured approach. Therefore, integrating reflective practices into curricula
and professional development programs can greatly benefit individuals
by enhancing self-awareness and improving performance.
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